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Settings for Fieldwork

 Medical, educational, home
& community-based programs

 Emerging practice
environments

« AFWC has to ensure a
VARIETY of types of

experiences (Level | and
Level II)
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" | Benefits of Taking Students

! e Exposure to current practice
| trends, evidence-based
practice, and research

e Earn continuing education
credit toward NBCOT
recertification & state
licensure

* Recruitment of qualified
personnel



Who Can Supervise
Students?

e Level I: A variety of
qualified personnel.
— OT practitioners
— Teachers
— Nurses
— Social Workers
— Physical Therapists
— Physician’s assistants




Who Can Supervise
Students?

Level Il: _Primary supervisor must
be OT practitioner who meets
state regulations & has a
minimum of 1 year practice
experience subsequent to initial
certification

(1 OT Student: Occupational
Therapist

1 OTA Student: Occupational
Therapist or Occupational
Therapy Assistant

 Other professionals can participate
In student supervision
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Level | Fieldwork Goals

Help students develop a basic
comfort level with evaluating and
treating the needs of clients.

Offer hands-on experience before
Level Il Fieldwork.

Enrich didactic coursework through
directed observation and
participation in selected aspects
of the OT process.

Objectives/projects vary by
academic institution.
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r’ Level Il Fieldwork Goals

 Develop competent, entry-level,
generalist (OT and OTA) sKkills.

* Provide opportunities to
Integrate academic knowledge
with the application of skills in a
practice setting.

 Full-time placement:
— OT: 12 weeks
— OTA: 8 weeks

11



Navigating AOTA Website for

Fieldwork Resources

e See handout
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http://www.aota.org
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Starting a Fieldwork
Program

Analyze/gain support at your facility.
Collaborate with academic
program(s).

Establish a fieldwork

contract/student placement
agreement

Develop student resources:

— Fieldwork data form

— Site specific learning objectives
— Student manual

— Schedule of weekly activities

— Prepare a student orientation

— Most schools will provide a
timeline of suggested experiences

for the fieldwork (Level | or Il) y
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P [Fieldwork Manual Contents |

f’f/ — Orientation Outline and checklist

— Assignments

— Safety Procedures/Codes

— Behavioral Objectives

— Week-by-Week Schedule of
Responsibilities

— Patient Confidentiality Information (Patient
Rights)

— Guidelines for Documentation (completed
samples of forms, acceptable medical

abbreviations, discharge plan, billing,
dictation directions)

— The Occupational Therapy Practice

Framework (4" Edition) reference
15
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\ Fieldwork Manual Contents |l

|  Student Policies and Procedures
 OT Diagnosis Worksheet

 Evidence-based Practice Information
for Students

* Articles/Resources on Student
Supervision

 Weekly Meeting Forms
* Learning Contract Forms
« AOTA FWPE Sample Form

* Observation Opportunities List
(dependent on size of institution)

 Red Flag List
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| Expectations Documents

o Site Specific Objectives:

« Week By Week
Expectations:
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9 ; \ Preparing to be a
¥ " y\Fieldwork Educator (FWEd)

 Have a desire to support the growth
of future practitioners.

» Collaborate with academic
program(s)

 |dentify mentors within your facility
or the profession

« Familiarize yourself with the
objectives of the specific academic
program & level of fieldwork.

e Familiarize yourself with the OT
Practice Framework: Domain &
Process (AOTA, 2014)
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Continuing Education:
Fieldwork Educator Role

e State conferences

« MOTEC Fieldwork
Educator Days

e AOTA'’s National
Conference

o Attend AOTA'’s Fieldwork
Educator Certificate
Workshop ($225/members,
$359/nonmembers)
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Role of the
Academic Fieldwork Coordinator
(AFWCQC)

* Responsible for the program’s
compliance with the fieldwork
requirements

 Must be a licensed or
credentialed occupational
therapy practitioner

* Fieldwork sites must reflect
the sequence, depth, focus,
and scope of content in the
curriculum design

20



Student Supervisio
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Examine Your Own
Level Il FW EXxperiences

e Positives: Can you recall
some positive supervisory
styles that your FW
Educator used with you?

 Neqgatives: Can you recall
some negative experiences
or feelings that you felt your
FW Educator could have
facilitated better?

22



23

Factors Affecting
Your Supervision Style

e Knowledge Base of student

* Prior experience or
Knowledge In that task

* Level | Fieldwork Experience
e Student Learning Style:

e hands on vs. visual vs. audio
 Motivation Level:

e Seek out what motivates this
Individual to succeed

23



Working with Different
Types of Students

e Adult Learners

—EXxpertise in other areas but
now vulnerable as a novice

 Millennials

—Like structure and feedback;
use of technology

e Students with Disabilities

are needed?
e Others?

—What types of accommodations

24



MOTEC:
Your Fieldwork Lifeline







Professional Behaviors

e Academic Institution
Initiatives:
— Formal self assessment

— Formal feedback as part of
didactic course
e From instructor and/or peers

— Informal feedback
— Level | Fieldwork evaluations

— Specific section on the AOTA
FWPE for Level Il Fieldwork

27
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Professional Behavior
Concerns |

Poor Time Management (Lateness,
Absence, Work, Etc.)

Violation of Facility Policies (ex.
smoking policy, personal use of
computers, phone use, drug/alcohol
use, relationships with clients, etc.)

Failure to Complete Site Requirements

Misuse of Social Media (Facebook,
Twitter, etc.)

Defensive Responses to Feedback

28
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Professional Behavior
Concerns i

Failure to Follow FWEd Instructions
Failure to Complete FW Assignments
*Poor Engagement/Initiative

*Blurred Professional and Personal
Boundaries

Unprofessional Language
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Professional Behavior

Policies

Include policies on the
following In student manual &
discuss during orientation:

e Professional Presentation
(Dress Code)

e Cell Phone Use

e Social Media Use
« Confidentiality

e Others?

30
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Professional Presentation

Professional presentation is more than
just dress code. Consider the following:

4‘;; d/ No Hoodies
l _-- No Low Cut Shirt tops

— No Belly Buttons
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Mature Professional Behaviors |
(GVSU Program Manual)

Attitude:

Displays a friendly, positive attitude
*Open and receptive to new ideas

*Receives constructive feedback without
defensiveness

*Handles change in expected routines
professionally

*Displays an appropriate sense of
humor

*Does not complain or display negative,
iIndifferent, or arrogant attitude

32
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Mature Professional Behaviors I
(GVSU Program Manual)

Personal/Professional Self:
*Displays emotional maturity

*Balances personal and professional
obligations

Reacts with restraint and constructive
responses

*Recognizes and handles personal
and professional frustrations

*Displays self composure
*Responsive to social cues

33
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Literature: Improving
Professional Behaviors |

« Canavan, C., Holtman, M., Richmond, M.,
Katsufrakis, P. (2010). The quality of written
comments on professional behaviors in a
developmental multisource feedback program.
Academic Medicine, 85 (10): 106-109.

— Quality feedback = define
specific behavior issue and
define specific strategy to
Improve behavior

— Avoid self-orientated feedback

34



1 ;\ Literature: Improving
=~ il Professional Behaviors |l

e Ginsburg, S., Regehr, G.,
Lingard, L. (2004). Basing the
evaluation of professionalism on
observable behaviors: a
cautionary tale. Academic
Medicine, 79(10): S1 — S4.
—Consider context,

values, and motivation

for behaviors

35



s 2017 36

L5 .

/., Literature: Improving Professional
Behaviors Il

» Scheerer, C. (2003). Perceptions of
effective professional behavior
feedback: occupational therapy
student voices. American Journal of
Occupational Therapy, 57, 205 —
214.

— Many students feel feedback
needs to be verbal in addition to
a written/paper evaluation tool

— Students appreciate
collaborative discussions about
professional behavior
expectations 36
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Literature: Improving

Professional Behaviors IV

MacDonald, C., Cox, P., Bartlett, D.,
Houghton, P. (2002). Consensus on
methods to foster physical therapy
professional behaviors. Journal of
Physical Therapy Education, 16(1):
27-36.

— Professional culture is learned
by example

— Provide interdependent and wide

context relevance when giving
feedback

37
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/ﬁ,"l iterature: Improving
" ' fessional Behaviors - V

e Cullen, M. W., Reed, D. A., Halvorsen, A. J.,
Wittich, C. M., Kreuziger, L. M. B., Keddis, M. T.,
...Beckman, T. J. (2011). Selection criteria for
internal medicine residency applicants and
professionalism ratings during internship. Mayo
Clinic Proceedings, 86(3), 197+.

 Lack of professionalism of students has long
standing effects on future career

 Unprofessional behaviors were shown to
predict disciplinary action by state medical
licensing boards.

38
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,, pp itera_lture: Impro_ving
" Puefessional Behaviors- VI

 Evenson, M. E., Roberts, M., Kaldenberg, J., Barnes, M.
A., & Ozelie, R. (2015). National survey of fieldwork
educators: implications for occupational therapy
education. AJOT: American Journal of Occupational
Therapy, 69(S2).

AFWC involvement is needed to address professional
behavior issues

— Education prior to FW

— Availability to discuss issues with FWE

— Face to face meetings with AFWC, student, FWE

39
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Addressing Professional Behavior
Concerns

e Students need to understand the
IMPACT factor

— Assess awareness level

— Ask If others have given them
the same feedback and in what
context

— Make a “teaching moment”
— Define small vs. big concern
— Collaborate on alternatives

— Define consequences for no
change in behavior 40
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Appropriate professional

behaviors are critical to

fleldwork and workplace
success!

41
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Suggestions for Providirfg
Feedback |

e Begin positive
 Well-timed and expected:

tell student when/how you
will be giving them feedback

—When: after each
session, before lunch,
end of day, end of week

—How: verbally, written
assessments, weekly logs

o : ’ F .

- .2.
ﬁ- r
2. i
- e
W .
-
- »
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Suggestions for Providir;g
Feedback I

* Be specific: based on
first-nand or observed
data, not another
therapist, aide or front
desk personnel

e Focus on behaviors not
the person (changeable
behaviors)

44



Suggestions for Providina
Feedback Il

« Use the Behavior words in the feedback (3
person) Avoid “you” statements

— Student’s natural personality is shy/timid.:
“The “greeting” of the patient was a little
weak”

— Student has decreased confidence for
asserting oneself with the patient: “The
“transfer” could have gone better. More
verbal cueing would have been helpful.”

— Student not connecting with “grading”:
“The “activity” chosen was not
appropriate for Mrs. Jones’ dynamic
standing balance.”
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Suggestions for Providina
Feedback IV

e Be certain your motive is to be
helpful

 Phrase in descriptive,
nonjudgmental language (use “I”
statements)

 Be iImmediate

e Be private

e Avoid assumptions

o Clarify the students’ perceptions

46



Suggestions for Providina
Feedback V

e Suggested Statements

— Continue...comment on aspects
of performance that were effective.
Be specific, and describe impact.
Highlight things you would like to
see be done in the future. Make
clear your expectations. (Give
examples)

— Start, or do more...ldentify
behavior the student knows how to
do , could do, or could do more
often.

a7



Suggestions for Providing
Feedback Vi

— Consider...Highlight a point
of growth for the learner, a
“doable” challenge for future
Interactions.

— Stop, or do |less...Point out
actions that were not helpful
or could be harmful. Be
specific, and indicate potential
Impact

48



Weekly Meeting Form

e Refer to Handout

49
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AOTA FWPE:
Fieldwork Performance
Evaluation

e BOOKLET or pdf purchased
from AOTA: OTA and OT
versions

e Sample copy provided with
permission

® (Content Area OT: 7 areas, 42 items
e Content Area OTA: 6 areas, 25 items
- OT:

 Fundamentals of Practice (research )

e Management

51




*****NO HALF SCORES
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FWPE — Total Scores

e Mid-Term Score (Satisfactory)

e OT: 90 and above
e OTA: 54 and above

 Final Score (Pass)
e QOT: 122 and above
e OTA 70 and above

 Please Note: Ratings for the
Safety and Ethics items must
be scored at 3 or above on
the Final Evaluation for
student to PASS Fieldwork!
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Scenarios for Scoring
FWPE
*See sample FWPE

54
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Learning Contracts

e \Who writes them?

e Decide the “name” of the
document

e |nclude:

— dates, outcomes,
measurements, resources,

— processes/strategies, target
date for completion,

— signatures from Student and
FW Educator, AFWC

55




References

e AOTA fieldwork education
resources online:

e NEOTEC:

-Electronic Site-Specific
Objectives template

-Blank AOTA Fieldwork Data
Form template

56



http://www.aota.org/Education-Careers/Fieldwork.aspx
http://www.aota.org/Education-Careers/Fieldwork.aspx
http://neotecouncil.org/

Nuts and Bolts 2017 57

1. Home Page= www.aota.org

Eile Edit W¥iew History Bookmarks Tools Help
Horme - 0TA [+

| B- coogle

® The American
Occupational Therapy
BA R pcsociation, inc.

SEARCH

Practice Advocacy & Policy Education & Careers Conferences & Events Publications & News About Occupational Therapy

HOME w+a| FyLsen 0 E @B

STOP THE CAP

hlost Visited
Stop the Cap

Arnerican Journal of Occupational
Therapy (AJOT)

Find 3 School
Continuing Education

Online Store

Conference App Stop the Cap BestoT Joh Early Identification Fodcast on Autism

u @ACTAINC Hey #AOTAT4 Presenters: Tell us about your session fopic, time, session # We'lRT

Latest AOTA Newrs » Upcorming Events »

Licensure and Scope of Practice Measures Advance in
Two States

AQTA Alerts: Give Your Feedback on RA Motions & More
ROTA Mews

How to Respond When Media Get OT Wrong
RA Spring Online Meeting

Ten Things You Can Do To Celebrate Occupational
Therapy Month

OT Manth
040142014 - 0473002014

Annual Conference & Expo
0410342014 - 04/06/2014

Pediatric Chat. OT Toolkit for Autism Speaks
042112014




Nuts and Bolts 2017 58

2. Click on Tab= Education & Careers

Eile Edit W¥iew History Bookmarks Tools Help
[+

&0 e a0ta.0rg <) ‘ - how o take & screenshot

Block Plugin
" ~&° The American
I' \  Occupational Therapy

“=soclation, Inc. SEARCH

Practice Advocacy & Policy Education & Careers Conferences & Events Publications & News About Occupational Therapy

GetMaintain Your License : F
WELI AOTA's Board and Specialty A+ ELsen ) > ) B @S
Continuing Education Certifications Voet v J
ost Visite
Find 2 Job The Ametican Ocospaconal Theragy Asociation
Board
Find a School C!’f“ﬂfunon American Journal of Occupational
Specialty Therapy (2J0T)
Caonsidering an OT Career? Certification Find a Sehonl
ind 3 School
Awards and Recognitions
Adwance your career with AOTA's Continuing Education
Advance Your Career Board and Specialty
Certifications. Online Stare

Mew Practitioners and
Recent Graduates

Fieldwark

Resources for Educators
Conference App Stop the C
Accreditation

NBCOT Exam Prep
EJ @somanc  Heyraomaiapres

Latest AOTA Newrs » Upcorming Events »
Licensure and Scope of Practice Measures Advance in OT Manth
Two States 040142014 - 0473002014
AOTA Alerts: Give Your Feedback on RA Motions & More Annual Conference & Expo
AOTA Mews 0410342014 - 04/06/2014
How to Respond When Media Get OT Wrong Pediatric Chat. OT Toolkit for Autism Speaks
042112014

RA Spring Online Meeting

Ten Things You Can Do To Celebrate Occupational
Therapy Month




Nuts and Bolts 2017

3. Click on “Fieldwork”

Eile Edit W¥iew History Bookmarks Tools Help

Home - A0TA |T\

€9 @) @ wwwaotaorg

| ‘ - how 1o take a screenshot Sy #

7 WU Horme W CHHS Home W CHHS IT Support W GowhU Login [ webrmail Plus Log In

® The American
Occupational Therapy
= Assoclation, Inc.

Practice Advocacy & Policy Education & Careers Conferences & Events Publications & News

GetMaintain Your License

HOME AOTA's Board and Specialty
Continuing Education Certifications
AOTA's 94th Annugq _ . e
April 3-6,2014 - Board
Find a School Certification
The AOTA Conference Mobile ADD|  .uering an 7 arsers REe

‘ ¥/ Build your schedule Awards and Recognitions

v Sync your itinerary with your on| Advance your career with AOTA'S

s Board and Specialty
QASIS itinerary Advance Your Carzer Comifcatione.

" View a list of exhibitors and sped gy Practitioners and
v and much more! Recent Graduates

ieldwork

Resources for Educators

Stopthe G
Accreditation

NBCOT Exam Prep

EJ @somanc  Heyraomaiapres

Latest AOTA Newrs » Upcorming Events »

Licensure and Scope of Practice Measures Advance in OT Manth
Two States 040142014 - 0473002014

AOTA Alerts: Give Your Feedback on RA Motions & More Annual Conference & Expo
AOTA Mews 0410342014 - 04/06/2014

Pediatric Chat. OT Toolkit for Autism Speaks
042112014

How to Respond When Media Get OT Wrong
RA Spring Online Meeting

Ten Things You Can Do To Celebrate Occupational
Therapy Month

About Occupational Therapy

L4+ RyLsten ) ) E @B

hlost Visited

Arnerican Journal of Occupational
Therapy (AJOT)

Find 3 School
Continuing Education

Online Store

59



Nuts and Bolts 2017

4. List of Fieldwork Resources

Eile Edit W¥iew History Bookmarks Tools Help

ieldwiork Education - A0TA | + ‘

& @3 @ v aota.org/Education-Careers/Fieldwark aspx & |- how to take a screenshat A @

7 WU Horme W CHHS Home W CHHS IT Support W GowhU Login [ webrmail Plus Log In

® The American
Occupational Therapy
= Assoclation, Inc.

SEARCH

Practice Advocacy & Policy Education & Careers Conferences & Events Publications & News About Occupational Therapy

HOME » EDUCATION & CAREERS b FIELDUWORK EDUCATION

ERRETIECIN 2l v i £Rin 15

GetMaintain Your License

Fieldwork

Continuing Education

In this section you can find resources about fieldwork education including Level | and Level [l fieldwork, resources for new

Find a Job programs, and more.

Advance Your Career

MNew Practiioners and Recent
Graduates

Find a School

Considering an OT Career?
Awards and Recognitions
Fieldwork

Resources for Academic
Figldwark Coordinators

Answers to Your Figldwark
Questions

Fieldwork Opportunities at AOTA
Level | Fieldwork

Level Il Fieldwork

Site-Specific Objectives

Resources for Fieldwork
Education

Figldwork Educators Cerlificate
Warkshop

Student Supervision

ADTA Fieldwork Related Products

Level | Fisldwiork »

Get Commission on Education (COE) guidelines for level | fieldwork and
sample forms

Level | Fieldwork »

Get COE guidelines for level |l fieldwark, eample forms, and an AOTA position
paper.

Site-Specific Objectives »

Forms for site objectives, and samples for a variety of settings.

Student Supervision »

Medicare requirements for student supemsion, practice advisory, and a student

evaluation

Fieldwork Educators Certificate Workshop »

Adwance your skills in this important area with our Fieldwork Educators
Certificate Program!

Angwers to Your Fieldwork Questions »

Students: get answers ahout fieldwork requirements, supervision, arading,
difficulties with Superisors, falling, Unfair treatment, accommodations for
t

Resource for Newr Fieldwork
Praograms

Steps to Starting a Fleldwork
Program

Recommended Content for 3
Student Fieldwork Manual
Strategies for Creative Fieldwuork
Opportunities

Interested in fieldwork
experience at AOTA?

Getinformation about fieldwork
experiences at AOTA and find out
how to apply

Fieldwork Related Products

= The Essential Guide lo
Occupational Therapy Fieldwark
Education

Using the Fieldwork Performance
Evaluation Forms: The Complete
Guide

Fieldwork Perfarmance Evaluation
for the OTA Student

Fieldwork Performance Evaluation
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Oak Tree Developmental Center
Weekly Goals & Expectations
Level I Fieldwork

Week 1

(Days 1-

(Days 4-

3)

Tour of facility and introduction to Oak Tree staff

Introduction to sites policies/procedures and overview of clinical services offered at Oak Tree Developmental
Center

Participate in any required training and orientation for Oak Tree (i.e. documentation, evaluation process,
caseload/client population/goal setting, safety, and equipment use)

Review site expectations for student and discuss student’s long term goals for fieldwork experience
Review common therapy methods used at Oak Tree (i.e. ABA and DIR)

Review evaluation tools commonly used at Oak Tree (i.e. Sensory Profile Checklist, VMI, BOT-2, and the
Peabody)

Participate in group sessions and one on one sessions

Review therapist documentation for treatment sessions

5)

Discuss possible ideas for student project

Observe early intervention in two settings (home based and clinic based) and discuss the significance of
practicing in the natural setting with fieldwork educator

Receive first client from fieldwork educator’s caseload to prepare and carry out treatment plan independently
Perform documentation on session with feedback from fieldwork educator

Participate in weekly discussion/feedback session with fieldwork educator (see attached form for guide)

Week 2
AOTA FWPE Item Site-Specific Objectives
= Communicate with and observe other disciplines’ treatment sessions (i.e. PT
Basic Tenants and SLP) to better understand OT’s role on the team
= Observe OT evaluation process with at least one client
Evaluation and = Student will begin to assess client factors & contexts that support or hinder
Screening treatment goals for clients and discuss with fieldwork educator
»  Prepare and carry out treatment plans for 2 clients independently, including
documentation for sessions
Intervention =  Provide report on client’s response to treatment sessions
= Provide a current research article supporting one treatment approach chosen
to implement with clients and explain supporting evidence for practice to
fieldwork educator
=  Continue daily participation in all of Fieldwork Educator’s clinical treatment
sessions (individual and group)
Communication e Provide education to one family at the end of one therapy session
o Complete documentation treatment session independently
= Attend any departmental meetings if applicable to learn more about the
Management of organizational goals of Oak Tree Developmental Center
Occupational = [fsite has Certified Occupational Therapy Assistants (COTAs); student will
Therapy Services discuss the role of the OTR with fieldwork educator and observe interactions in
order to get a better understanding of the relationship between the COTA and
OTR
Professional = Determine time line for student project and work with fieldwork educator to
Behaviors establish due dates
= Collaborate with Fieldwork Educator to participate in weekly
discussion/feedback sessions (see attached form)
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Week 3

AOTA FWPE Item Site-Specific Objectives

= Communicate with other disciplines (i.e. PT and SLP) to better understand OT’s
Basic Tenants role on the team

= (learly articulate the role of OT to families and other team members when

applicable

= Observe OT evaluation process with at least one client (if applicable)
Evaluation and = Student will assess client factors & contexts that support or hinder treatment
Screening goals for clients and discuss with fieldwork educator

=  Prepare and carry out treatment plans for 3 clients independently, including
documentation for sessions

Intervention =  Provide report on clients’ response to treatment sessions

= Provide a current research article supporting one treatment approach chosen
to implement with clients and explain supporting evidence for practice to
fieldwork educator

= Continue daily participation in all of Fieldwork Educator’s clinical treatment
sessions (individual and group)

e Provide education to 2 families at the end of therapy session

Communication e Complete documentation for treatment sessions independently

= Attend any departmental meetings if applicable to learn more about the
Management of organizational goals of Oak Tree Developmental Center
Occupational = Ifsite has Certified Occupational Therapy Assistants (COTAs); students will
Therapy Services continue to observe interactions between the COTA and OTR in order to geta

better understanding of the relationship

= Collaborate with other team members (i.e. SLP or PT) and co-lead at least one
Professional group therapy session with another discipline

Behaviors = Collaborate with Fieldwork Educator to participate in weekly
discussion/feedback sessions (see attached form)

Week 4
AOTA FWPE Item Site-Specific Objectives
»  Daily communication with other disciplines (i.e. PT & SLP) in order to
Basic Tenants understand their roles and the OT’s role on the team
= (learly articulate the role of OT to families and other team members when
applicable
= Evaluate at least one client independently (if applicable) and complete
Evaluation and appropriate documentation
Screening = Student will assess client factors & contexts that support or hinder treatment

goals for clients and discuss with fieldwork educator

=  Prepare and carry out treatment plans for 4 clients independently, including

Intervention documentation for sessions

= Provide report on clients’ response to treatment sessions

=  Provide a current research article supporting two treatment approaches chosen

Intervention to implement with clients and explain supporting evidence for practice to

Continued fieldwork educator

= Continue daily participation in all of Fieldwork Educator’s clinical treatment
sessions (individual and group)

Communication e Provide education to 3 families at the end of therapy session
e (Complete documentation for treatment sessions independently (see above)
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Management of
Occupational
Therapy Services

Attend any departmental meetings if applicable to learn more about the
organizational goals of Oak Tree Developmental Center

If site has Certified Occupational Therapy Assistants (COTAs); students will
collaborate with the COTA daily and demonstrate awareness of an appropriate
supervisory relationship between COTA and OTR, including knowledge of the
roles and responsibilities of COTA

Collaborate with other team members (i.e. SLP or PT) and co-lead at least one

Professional group therapy session with another discipline
Behaviors Collaborate with Fieldwork Educator to participate in weekly
discussion/feedback sessions (see attached form)
Week 5
AOTA FWPE Item Site-Specific Objectives

Basic Tenants

Daily communication with other disciplines (i.e. PT & SLP)
Clearly articulate the role of OT to families and other team members when
applicable

Evaluation and
Screening

Evaluate at least one client independently (if applicable) and complete
appropriate documentation

Student will assess client factors & contexts that support or hinder treatment
goals for clients and discuss with fieldwork educator

Intervention

Prepare and carry out treatment plans for 5-6 clients independently, including
documentation for sessions

Provide report on clients’ response to treatment sessions

Provide a current research article supporting two treatment approaches chosen
to implement with clients and explain supporting evidence for practice to
fieldwork educator

Continue daily participation in all of Fieldwork Educator’s clinical treatment
sessions (individual and group)

Communication

Provide education to 3-4 families at the end of therapy session
Complete documentation for treatment sessions independently (see above)

Management of
Occupational
Therapy Services

Attend any departmental meetings if applicable to learn more about the
organizational goals of Oak Tree Developmental Center

If site has Certified Occupational Therapy Assistants (COTAs); students will
collaborate with the COTA daily and demonstrate awareness of an appropriate
supervisory relationship between COTA and OTR, including knowledge of the
roles and responsibilities of COTA

Student Project Check In: Student will provide fieldwork educator with rough
draft/outline of project

Collaborate with other team members (i.e. SLP or PT) and co-lead at least one

Professional group therapy session with another discipline
Behaviors Collaborate with Fieldwork Educator to participate in weekly
discussion/feedback sessions (see attached form)
Week 6
AOTA FWPE Item Site-Specific Objectives

Basic Tenants

Daily communication with other disciplines (i.e. PT & SLP)
Clearly articulate the role of OT to families and other team members when
applicable

Evaluation and
Screening

Evaluate any clients independently (if applicable) and complete appropriate
documentation

Student will assess client factors & contexts that support or hinder treatment
goals for clients and discuss with fieldwork educator
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Intervention

Prepare and carry out treatment plans for full OT caseload independently,
including documentation for sessions

Provide report on clients’ response to treatment sessions

Provide a current research article supporting three treatment approaches
chosen to implement with clients and explain supporting evidence for practice to
fieldwork educator

Communication

Provide education to all families at the end of therapy sessions with fieldwork
educator as an observer

Complete documentation for treatment sessions independently (see above)

Management of
Occupational
Therapy Services

Attend any departmental meetings if applicable to learn more about the
organizational goals of Oak Tree Developmental Center

If site has Certified Occupational Therapy Assistants (COTAs); students will
collaborate with the COTA daily and demonstrate awareness of an appropriate
supervisory relationship between COTA and OTR, including knowledge of the
roles and responsibilities of COTA

Collaborate with other team members (i.e. SLP or PT) and co-lead any group

Professional therapy sessions with other disciplines
Behaviors Collaborate with Fieldwork Educator to participate in weekly
discussion/feedback sessions (see attached form)
Complete mid-term evaluation with fieldwork educator
Week 7
AOTA FWPE Item Site-Specific Objectives

Basic Tenants

Daily communication with other disciplines (i.e. PT & SLP)
Clearly articulate the role of OT to families and other team members when
applicable

Evaluation and
Screening

Evaluate any clients independently (if applicable) and complete appropriate
documentation

Student will assess client factors & contexts that support or hinder treatment
goals for clients and discuss with fieldwork educator

Intervention

Prepare and carry out treatment plans for full OT caseload independently,
including documentation for sessions

Provide report on clients’ response to treatment sessions

Provide a current research article supporting three treatment approaches
chosen to implement with clients and explain supporting evidence for practice to
fieldwork educator

Communication

Provide education to all families at the end of therapy sessions with fieldwork
educator as an observer
Complete documentation for treatment sessions independently (see above)

Management of
Occupational
Therapy Services

Attend any departmental meetings if applicable to learn more about the
organizational goals of Oak Tree Developmental Center

If site has Certified Occupational Therapy Assistants (COTAs); students will
collaborate with the COTA daily and demonstrate awareness of an appropriate
supervisory relationship between COTA and OTR, including knowledge of the
roles and responsibilities of COTA

Professional
Behaviors

Collaborate with other team members (i.e. SLP or PT) and co-lead any group
therapy sessions with other disciplines

Collaborate with Fieldwork Educator to participate in weekly
discussion/feedback sessions (see attached form)
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Week 8
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AOTA FWPE Item

Site-specific Objectives

Basic Tenants

Daily communication with other disciplines (i.e. PT & SLP)
Clearly articulate the role of OT to families and other team members when
applicable

Evaluation and

Evaluate any clients independently (if applicable) and complete appropriate
documentation

Screening Student will assess client factors & contexts that support or hinder treatment
goals for clients and discuss with fieldwork educator
Prepare and carry out treatment plans for full OT caseload independently,
Intervention including documentation for sessions
Provide report on clients’ response to treatment sessions
Provide education to all families at the end of therapy sessions with fieldwork
Communication educator as an observer
Complete documentation for treatment sessions independently (see above)
Attend any departmental meetings if applicable to learn more about the
Management of organizational goals of Oak Tree Developmental Center
Occupational If site has Certified Occupational Therapy Assistants (COTAs); students will

Therapy Services

collaborate with the COTA daily and demonstrate awareness of an appropriate
supervisory relationship between COTA and OTR, including knowledge of the
roles and responsibilities of COTA

Collaborate with other team members (i.e. SLP or PT) and co-lead any group

Professional therapy sessions with other disciplines
Behaviors Collaborate with Fieldwork Educator to participate in weekly
discussion/feedback sessions (see attached form)
Week 9
AOTA FWPE Item Site-specific Objectives

Basic Tenants

Daily communication with other disciplines (i.e. PT & SLP)
Clearly articulate the role of OT to families and other team members when
applicable

Evaluation and

Evaluate any clients independently (if applicable) and complete appropriate
documentation

Screening Student will assess client factors & contexts that support or hinder treatment
goals for clients and discuss with fieldwork educator
Prepare and carry out treatment plans for full OT caseload independently,
Intervention including documentation for sessions
Provide report on clients’ response to treatment sessions
Provide education to all families at the end of therapy sessions with fieldwork
Communication educator as an observer
Complete documentation for treatment sessions independently (see above)
Attend any departmental meetings if applicable to learn more about the
Management of organizational goals of Oak Tree Developmental Center
Occupational If site has Certified Occupational Therapy Assistants (COTAs); students will

Therapy Services

collaborate with the COTA daily and demonstrate awareness of an appropriate
supervisory relationship between COTA and OTR, including knowledge of the
roles and responsibilities of COTA

Professional
Behaviors

Collaborate with other team members (i.e. SLP or PT) and co-lead any group
therapy sessions with other disciplines

Collaborate with Fieldwork Educator to participate in weekly
discussion/feedback sessions (see attached form)
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Week 10

66

AOTA FWPE Item

Site-specific Objectives

Basic Tenants

Daily communication with other disciplines (i.e. PT & SLP)
Clearly articulate the role of OT to families and other team members when
applicable

Evaluation and

Evaluate any clients independently (if applicable) and complete appropriate
documentation

Screening Student will assess client factors & contexts that support or hinder treatment
goals for clients and discuss with fieldwork educator
Prepare and carry out treatment plans for full OT caseload independently,
Intervention including documentation for sessions
Provide report on clients’ response to treatment sessions
Provide education to all families at the end of therapy sessions with fieldwork
Communication educator as an observer
Complete documentation for treatment sessions independently (see above)
Attend any departmental meetings if applicable to learn more about the
Management of organizational goals of Oak Tree Developmental Center
Occupational If site has Certified Occupational Therapy Assistants (COTAs); students will

Therapy Services

collaborate with the COTA daily and demonstrate awareness of an appropriate
supervisory relationship between COTA and OTR, including knowledge of the
roles and responsibilities of COTA

Collaborate with other team members (i.e. SLP or PT) and co-lead any group

Professional therapy sessions with other disciplines
Behaviors Collaborate with Fieldwork Educator to participate in weekly
discussion/feedback sessions (see attached form)
Fieldtrip
Opportunity
Week 11
AOTA FWPE Item Site-specific Objectives

Basic Tenants

Daily communication with other disciplines (i.e. PT & SLP)
Clearly articulate the role of OT to families and other team members when
applicable

Evaluation and

Evaluate any clients independently (if applicable) and complete appropriate
documentation
Student will assess client factors & contexts that support or hinder treatment

Screening goals for clients and discuss with fieldwork educator

Prepare and carry out treatment plans for full OT caseload independently,

including documentation for sessions
Intervention Provide report on clients’ response to treatment sessions

Provide education to all families at the end of therapy sessions with fieldwork
Communication educator as an observer

Complete documentation for treatment sessions independently (see above)
Management of Attend any departmental meetings if applicable to learn more about the
Occupational organizational goals of Oak Tree Developmental Center

Therapy Services

If site has Certified Occupational Therapy Assistants (COTAs); students will
collaborate with the COTA daily and demonstrate awareness of an appropriate
supervisory relationship between COTA and OTR, including knowledge of the
roles and responsibilities of COTA

Professional
Behaviors

Collaborate with other team members (i.e. SLP or PT) and co-lead any group
therapy sessions with other disciplines

Student will present project

Collaborate with Fieldwork Educator to participate in weekly
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discussion/feedback sessions (see attached form)

Fieldtrip
Opportunity

Week 12

AOTA FWPE Item

Site-specific Objectives

Basic Tenants

Daily communication with other disciplines (i.e. PT & SLP)
Clearly articulate the role of OT to families and other team members when
applicable

Evaluation and

Evaluate any clients independently (if applicable) and complete appropriate
documentation

Screening Student will assess client factors & contexts that support or hinder treatment
goals for clients and discuss with fieldwork educator
Prepare and carry out treatment plans for full OT caseload independently,
Intervention including documentation for sessions
Provide report on clients’ response to treatment sessions
Provide education to all families at the end of therapy sessions with fieldwork
Communication educator as an observer
Complete documentation for treatment sessions independently (see above)
Attend any departmental meetings if applicable to learn more about the
Management of organizational goals of Oak Tree Developmental Center
Occupational If site has Certified Occupational Therapy Assistants (COTAs); students will

Therapy Services

collaborate with the COTA daily and demonstrate awareness of an appropriate
supervisory relationship between COTA and OTR, including knowledge of the
roles and responsibilities of COTA

Professional
Behaviors

Collaborate with other team members (i.e. SLP or PT) and co-lead any group
therapy sessions with other disciplines

Collaborate with Fieldwork Educator to participate in weekly
discussion/feedback sessions (see attached form)

Complete final evaluation (AOTA FWPE)
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IDEAS FOR STUDENT PROJECT:

IDEAS FOR STUDENT PRESENTATION:
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Weekly Summary Form — Week Number

This form is to be filled out individually by the student and by the fieldwork supervisor,
and then discussed.

Strengths and Achievements This Week:

Challenges/Areas for Student Growth and Development:

Aspects of Supervision That Were Helpful This Week:

Suggestions for How the Supervisor Can Help with Growth and Development This Week:

Goals for the Next Week:

Student Name:
Student Signature: Date:

69

FW Educator Name:
FW Educator Signature: Date:
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® The American
Occupational Therapy

— Association, Inc.

Fieldwork Performance Evaluation
For The Occupational Therapy Student

MSMR. SIGNATURES:
NAME:  (LAST) (FIRST) (MIDDLE) | HAVE READ THIS REPORT.
COLLEGE OR UNIVERSITY
SIGNATURE.OF STUDENT
FIELDWORK SETTING:
NAME OF ORGANIZATION/FACILITY NUMBER OF PERSONS CONTRIBUTING TO THIS REPORT

ADDRESS: (STREET OR PO BOX)

CITY STATE ZIP SIGNATURE OF RATER #1

TYPE OF FIELDWORK PRINT NAME/CREDENTIALS/POSITION

ORDER OF PLACEMENT: 1 2-3 4/ OUTOF 1 2 3 4

FROM: TO:

DATES OF PLACEMENT SIGNATURE OF RATER #2 (IF APPLICABLE)

NUMBER OF HOURS COMPLETED PRINT NAME/CREDENTIALS/POSITION

FINAL SCORE

PASS: NO PASS:

SUMMARY COMMENTS:
(ADDRESSES STUDENT'S CLINICAL COMPETENCE)

AQTA grants permission to photocopy the Fieldwork Performance Evaluation for the
Occupational Therapy Student for training purposes only. Training purposes encompass
using the FWPE forms in student notebooks and training manuals for clinical fieldwork
sites, in training sessions for practitioners on the proper use and scoring of the forms, and
for students to complete a self-analysis during their fieldwork training. Permission to use
the forms must be submitted to copyright@aota.org
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Fieldwork Performance Evaluation
For The Occupational Therapy Student

This evaluation is a revision of the 1987 American Occupational Therapy
Association, Inc. Fieldwork Evaluation Form for the Occupational
Therapist and was produced by a committee of the Commission on
Education.

PURPOSE

The primary purpose of the Fieldwork Performance Evaluation for the
Occupational Therapy Student is to measure entry-level competence of
the occupational therapy student. The evaluation is designed to differen-
tiate the competent student from the incompetent student and is not
designed to differentiate levels above entry level competence. For further
clarification on entry-level competency refer to the Standards of Practice
for Occupational Therapy'.

The evaluation is designed to measure the performance of the occupa-
tional therapy process and was not designed to measure the\specific
occupational therapy tasks in isolation. This evaluation reflects the 1998
Accreditation Council for Occupational Therapy Education, Standards®
and the National Board for Certification.in Occupational, Therapy, Inc.
Practice Analysis results®. In addition,| this evaluation allows, studentsto
evaluate their own strengths:and challenges-in relation to their perform-
ance as an occupational therapist.

USE OF THE FIELDWORK PERFORMANCE EVALUATION
FOR THE OCCUPATIONAL THERAPY STUDENT

The Fieldwork Performance Evaluation is intended to provide the student
with an accurate assessment of his/her competence for entry-level prac-
tice. Both the student and fieldwork educator should recognize that
growth occurs over time. The midterm and final evaluation scores will
reflect development of student competency and growth. In order to
effectively use this evaluation to assess student competence, site-
specific objectives need to be developed. Utilize this evaluation as a
framework to assist in ensuring that all key performance areas are
reflected in the site-specific objectives.

Using this evaluation at midterm and final, it is suggested that the stu-
dent complete a self-evaluation of his/her own performance. During the
midterm review process, the student and fieldwork educator should col-
laboratively develop a plan, which would enable the student to achieve
entry-level competence by the end of the fieldwork experience. This plan
should include specific objectives and enabling activities to be used
by the student and fieldwork educator in order to achieve the desired
competence.

The Fieldwork Educator must contact the Academic Fieldwork
Coordinator when: (1) a student exhibits unsatisfactory behavior in a
substantial number of tasks or (2) a student’s potential for achieving
entry-level competence by the end of the affiliation is in question.

DIRECTIONS FOR RATING STUDENT PERFORMANCE

* There are 42 performance items.

* Every item must be scored, using.the one-to.four point rating scale (see
below).

* The rating scales should be carefully studied prior to using this
evaluation. Definitions of the scales are-given at-the top of each page.

* Circle “the number, that corresponds to-the description that best
describes the student's performance.

* Theratings for the Ethics and Safety items must be scored at 3 or
aboveon the final evaluation for the student to pass the fieldwork
experience. If the ratings are below 3, continue to complete the
Fieldwork Performance Evaluation to provide feedback to the student
on her/his performance.

* Record midterm and final ratings on the Performance Rating Summary
Sheet.

* Compare overall midterm and final score to the scale below.

OVERALL MIDTERM SCORE

Satisfactory Performance .............. 90 and above
Unsatisfactory Performance ............ 89 and below
OVERALL FINAL SCORE

Pass. ... 122 points and above
NOPass........ocovvviviiiiinn... 121 points and below

RATING SCALE FOR STUDENT PERFORMANCE

4 — Exceeds Standards: Performance is highly skilled and self-initiated.
This rating is rarely given and would represent the top 5% of all the
students you have supervised.

3 — Meets Standards: Performance is consistent with entry-level practice.
This rating is infrequently given at midterm and is a strong rating at
final.

2 — Needs improvement: Performance is progressing but still needs
improvement for entry-level practice. This is a realistic rating of
performance at midterm, and some ratings of 2 may be reasonable at
the final.

1 — Unsatisfactory: Performance is below standards and requires
development for entry-level practice. This rating is given when there is
a concern about performance.
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RATING SCALE FOR STUDENT PERFORMANCE

4 — Exceeds Standards: Performance is highly skilled and self-initiated.
This rating is rarely given and would represent the top 5% of all the
students you have supervised.

3 — Meets Standards: Performance is consistent with entry-level practice.
This rating is infrequently given at midterm and is a strong rating at
final.

2 — Needs improvement: Performance is progressing but still needs
improvement for entry-level practice. This is a realistic rating of
performance at midterm, and some ratings of 2 may be reasonable at
the final.

1 — Unsatisfactory: Performance is below standards and requires
development for entry-level practice. This rating is given when there is
a concern about performance.

I. FUNDAMENTALS OF PRACTICE:

All items in this area must be scored at a #3 or above on the final
evaluation in order to pass fieldwork.

1. Adheres to ethics: Adheres consistently to the American
Occupational Therapy Association Code of Ethics* and site’s
policies and procedures including when relevant, those related to
human subject research.

Midterm 1 2 3 4
Final 1 2 3 4

2. Adheres to safety regulations: Adheres consistently to'safety
regulations. Anticipates potentially hazardous situations and takes
steps to prevent accidents.

Midterm 1 2 3 4
Final 1 2 3 4

3. Uses judgment in safety: Uses,sound judgment in regard to safe-

ty of self and others during all fieldwork-felated activities.

Midterm 1 2 3 4

Final 1 2 3 4
Comments on strengths and areas for improvement:

* Midterm

¢ Final

72

. BASIC TENETS:

Clearly and confidently articulates the values and beliefs of the
occupational therapy profession to clients, families, significant oth-
ers, colleagues, service providers, and the public.

Midterm 1 2 3 4
Final 1 2 3 4

Clearly, confidently, and accurately articulates the value of occu-
pation as a method and desired outcome of occupational therapy

to clients, families, significant others, colleagues, service providers,
and the public.

Midterm 1 2 3 4
Final 1 2 3 4

Clearly, confidently, and accurately-communicates the roles of
the occupational therapist-and occupational therapy assistant
to clients, families, significant others, colleagues, service providers,
and the public.

Midterm 1 2 3 4
Final 1 2 3 4

~Collaborates with client, family, and significant others throughout

the occupational therapy process.

Midterm 1 2 3 4
Final 1 2 3 4
Comments on strengths and areas for improvement:
* Midterm

* Final
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RATING SCALE FOR STUDENT PERFORMANCE

4 — Exceeds Standards: Performance is highly skilled and self-initiated.
This rating is rarely given and would represent the top 5% of all the
students you have supervised.

3 — Meets Standards: Performance is consistent with entry-level practice.
This rating is infrequently given at midterm and is a strong rating at
final.

2 — Needs improvement: Performance is progressing but still needs
improvement for entry-level practice. This is a realistic rating of
performance at midterm, and some ratings of 2 may be reasonable at
the final.

1 — Unsatisfactory: Performance is below standards and requires
development for entry-level practice. This rating is given when there is
a concern about performance.

ll. EVALUATION AND SCREENING:
Articulates a clear and logical rationale for the evaluation
process.
Midterm 1 2 3 4
Final 1 2 3 4

Selects relevant screening and assessment- methods while
considering such factors as client’s priorities, context(s), theories,
and evidence-based practice.

Midterm 1 2 3 4
Final 1 2 3 4

10. Determines client's occupational profile and performance

through appropriate assessment methods.
Midterm 1 2 3 4
Final 1 2 3 4

11. Assesses client factors-and context(s) that support or hinder

occupational performance.
Midterm 1 2 3 4
Final 1 2 3 4

12. Obtains sufficient and necessary information from relevant

13.

resources such as client, families, significant others, service
providers, and records prior to and during the evaluation process.

Midterm 1 2 3 4
Final 1 2 3 4

Administers assessments in a uniform manner to ensure findings
are valid and reliable.

Midterm 1 2 3 4

Final 1 2 3 4

14. Adjusts/modifies the assessment procedures based on client's

needs, behaviors, and culture.
Midterm 1 2 3 4
Final 1 2 3 4

15.

16.

17.

73
Interprets evaluation results to determine client’s occupational
performance strengths and challenges.
Midterm 1 2 3 4
Final 1 2 3 4

Establishes an accurate and appropriate plan based on the
evaluation results, through integrating multiple factors such as
client's priorities, context(s), theories, and evidence-based practice.

Midterm 1 2 3 4
Final 1 2 3 4

Documents the results of the evaluation process that demon-
strates objective measurement of client's occupational perform-
ance.

Midterm 1 2 3 4
Final 1 2 3 4
Comments on'strengths and areasfor improvement:
¢ Midterm

* Final

IV. INTERVENTION:

18.

19.

Articulates a clear and logical rationale for the intervention
process.

Midterm 1 2 3 4
Final 1 2 3 4

Utilizes evidence from published research and relevant resources
to make informed intervention decisions.

Midterm 1 2 3 4
Final 1 2 3 4



20.

21.

22.

23.

24.

25.

26.
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Chooses occupations that motivate and challenge clients.
Midterm 1 2 3 4
Final 1 2 3 4

Selects relevant occupations to facilitate clients meeting estab-
lished goals.

Midterm 1 2 3 4

Final 1 2 3 4

Implements intervention plans that are client-centered.
Midterm 1 2 3 4

Final 1 2 3 4

Implements intervention plans that are occupation-based.
Midterm 1 2 3 4

Final 1 2 3 4

Modifies task approach, occupations, and the environment to
maximize client performance.

Midterm 1 2 3 4

Final 1 2 3 4

Updates, modifies, or terminates the intervention plan’based
upon careful monitoring of the client’s status.

Midterm 1 2 3 4

Final 1 2 3 4

Documents client’s response to services.in a manner that
demonstrates the efficacy of interventions.

Midterm 1 2 3 4

Final 1 2 3 4

Comments on strengths and areas for improvement:

* Midterm

¢ Final
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V. MANAGEMENT OF OCCUPATIONAL THERAPY SERVICES:

27.

28.

29.

30.

31.

Demonstrates through practice or discussion the ability to
assign appropriate responsibilities to the occupational therapy
assistant and occupational therapy aide.

Midterm 1 2 3 4
Final 1 2 3 4

Demonstrates through practice or discussion the ability to
actively collaborate with the occupational therapy assistant.

Midterm 1 2 3 4
Final 1 2 3 4

Demonstrates understanding of the costs and funding related
to occupational therapy services at-this site.

Midterm 1 2 3 4
Final 1 2 3 4

Accomplishes organizational goals by establishing priorities,
developing strategies, and meeting deadlines.

Midterm 1 2 3 4
Final 1 2 3 4

Produces the volume-of work required in the expected time
frame.

Midterm 1 2 3 4
Final 1 2 3 4
Comments on strengths and areas for improvement:
* Midterm

¢ Final
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RATING SCALE FOR STUDENT PERFORMANCE

4 — Exceeds Standards: Performance is highly skilled and self-initiated.
This rating is rarely given and would represent the top 5% of all the
students you have supervised.

3 — Meets Standards: Performance is consistent with entry-level practice.
This rating is infrequently given at midterm and is a strong rating at
final.

2 — Needs improvement: Performance is progressing but still needs
improvement for entry-level practice. This is a realistic rating of
performance at midterm, and some ratings of 2 may be reasonable at
the final.

1 — Unsatisfactory: Performance is below standards and requires
development for entry-level practice. This rating is given when there is
a concern about performance.

VI. COMMUNICATION:

32. Clearly and effectively communicates verbally and nonverbal-
ly with clients, families, significant others, colleagues, service
providers, and the public.

Midterm 1 2 3 4
Final 1 2 3 4

33. Produces clear and accurate documentation according to,site
requirements.

Midterm 1 2 3 4
Final 1 2 3 4

34. All written communication is legible, using proper spelling,
punctuation, and grammar.

Midterm 1 2 3 4
Final 1 2 3 4

35. Uses language appropriate to the recipient of the information,
including but notimitedto funding agencies and regulatory agen-
cies.

Midterm 1 2 3 4
Final 1 2 3 4
Comments on strengths and areas for improvement:

* Midterm

¢ Final
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VIl. PROFESSIONAL BEHAVIORS:

36. Collaborates with supervisor(s) to maximize the learning
experience.

Midterm 1 2 3 4
Final 1 2 3 4

37. Takes responsibility for attaining professional competence by
seeking out learning opportunities and interactions with supervi-
sor(s) and others.

Midterm 1 2 3 4
Final 1 2 3 4
38. Responds constructively to feedback.
Midterm 1 2 3 4
Final 1 2 3 4

39. Demonstrates consistent work behaviors including initiative,
preparedness, dependability, and work site maintenance.

Midterm 1 2 3 4
Final 1 2 3 4
40. Demonstrates effective time management.
Midterm 1 2 3 4
Final 1 2 3 4

41. Demonstrates positive interpersonal skills including but not lim-
ited to cooperation, flexibility, tact, and empathy.

Midterm 1 2 3 4
Final 1 2 3 4

42. Demonstrates respect for diversity factors of others including
but not limited to socio-cultural, socioeconomic, spiritual, and
lifestyle choices.

Midterm 1 2 3 4
Final 1 2 3 4
Comments on strengths and areas for improvement:

* Midterm

¢ Final
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PERFORMANCE RATING SUMMARY SHEET
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Performance ltems
I. FUNDAMENTALS OF PRACTICE
1. Adheres to ethics

Midterm Ratings

Final Ratings

2. Adheres to safety regulations

3. Uses judgment in safety
Il. BASIC TENETS OF OCCUPATIONAL THERAPY
4. Articulates values and beliefs

5. Articulates value of occupation

6. Communicates role of occupational therapist

7. Collaborates with clients
lll. EVALUATION AND SCREENING
8. Articulates clear rationale for evaluation

9. Selects relevant methods

10. Determines occupational profile

11. Assesses client and contextual factors

12. Obtains sufficient and necessary information

13. Administers assessments

14. Adjusts/modifies assessment procedures

15. Interprets evaluation results

16. Establishes accurate plan

17. Documents results of evaluation
IV. INTERVENTION
18. Articulates clear rationale for intervention

19. Utilizes evidence to make informed decisions

20. Chooses occupations that motivate and challenge

21. Selects relevant occupations

22. Implements client-centered interventions

23. Implements occupation-based interventions

24. Modifies approach, occupation, and environment

25. Updates, modifies, or terminates intervention plan

26. Documents client’s response
V. MANAGEMENT OF OT SERVICES
27. Demonstrates ability to-assign through practice or discussion

28. Demonstrates ability-to collaborate through practice or discussion

29. Understands costs and'funding

30. Accomplishes organizational goals

31. Produces work in-expected time frame
VI. COMMUNICATION
32. Communicates verbally and nonverbally

33. Produces clear documentation

34. Written communication is legible

35. Uses language appropriate to recipient
Vil. PROFESSIONAL BEHAVIORS
36. Collaborates with supervisor

37. Takes responsibility for professional competence

38. Responds constructively to feedback

39. Demonstrates consistent work behaviors

40. Demonstrates time management

41. Demonstrates positive interpersonal skills

42. Demonstrates respect for diversity

TOTAL SCORE

MIDTERM: FINAL

Satisfactory Performance .............. 90 and above Pass. ... 122 points and above
Unsatisfactory Performance ............ 89 and below NOPass.......coovvviiiiiiin.e. 121 points and below
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GLOSSARY

Client Factors: Those factors that reside within the client and that may
affect performance in areas of occupation. Client factors include
body functions and body structures
* body functions (a client factor, including physical; cognitive, psy-
chosocial aspects)—the physiological function, of body. systems
(including psychological functions)” (WHO, 2001, p.10)

* body structures—"anatomical parts-of the body such'as organs,
limbs and their components [that suppott.body function]*(WHO,
2001, p.10)

(Occupational therapy-practice framework: Domain and process.
American Journal of Occupational Therapy, 56, 606-639.)°

Code of Ethics:Refer to www.aota.org/general/coe.asp

Collaborate: To work-together with a mutual sharing of thoughts and
ideas (ACOTE Glossary)

Competency: Adequate skills and abilities to practice as an entry-level
occupational therapist or occupational therapy assistant

Context: Refers to a variety of interrelated conditions within and sur-
rounding the client that influence performance. Contexts include
cultural, physical, social, personal, spiritual, temporal and virtual.
(Occupational therapy practice framework: Domain and process.
American Journal of Occupational Therapy, 56, 606-639)°

Efficacy: Having the desired influence or outcome (from Neistadt and

Crepeau, eds. Willard & Spackman’s Occupational Therapy, 9th
edition, 1998)
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Entry-level practice: Refer to American Occupational Therapy
Association (1993). Occupational therapy roles. American Journal
of Occupational Therapy, 47, 1087-99.

Evidence-based Practice: “Conscientious, explicit and judicious use
of current best evidence in making decisions about the care of
individual patients. The practice of evidence-based [health care]
means integrating individual clinical expertise with the best avail-
able external clinical evidence from systematic research”” (Sackett
and colleagues, Evidence-based medicine: How to practice and
teach EBM, 1997, p. 2) (From the Mary Law article “Evidence-
Based Practice: What Can It Mean for ME?”, www.aota.org)

Occupation: Groups of activities and tasks of everyday life, named,
organized, and given value and meaning by individuals and a cul-
ture; occupation is everything people do to occupy themselves,
including looking after themselves (self-care), enjoying life
(leisure), and contributing to the social.and economic fabric of
their communities (productivity); the domain of concern and the
therapeutic medium of occupational-therapy. (Townsend, ed.,
1997, Enabling Occupation: An Occupational Therapy Perspective,
p.181)

Occupational Performance:The result of a dynamic, interwoven rela-
tionship between persons,-environment, and occupation over a
person’s lifespan;the-ability to choose, organize, and satisfactorily
perform meaningful occupations that are culturally defined and
age appropriate for looking after oneself, enjoying life, and con-
tributing to the social and economic fabric of a community.
(Townsend, ed., 1997, Enabling Occupation: An Occupational
Therapy Perspective, p.181)

Occupational Profile: A profile that describes the client’s occupational
history, patterns of daily living, interests, values and needs.
(Occupational therapy practice framework: Domain and process.
American Journal of Occupational Therapy, 56, 606-639)°

Spiritual: (a context) The fundamental orientation of a person’s life;
that which inspires and motivates that individual. (Occupational
therapy practice framework: Domain and process. American
Journal of Occupational Therapy, 56, 606-639)°

Theory: “An organized way of thinking about given phenomena. In
occupational therapy the phenomenon of concern is occupational
endeavor. Theory attempts to (1) define and explain the relation-
ships between concepts or ideas related to the phenomenon of
interest, (2) explain how these relationships can predict behavior
or events, and (3) suggest ways that the phenomenon can be
changed or controlled. Occupational therapy theory is concerned
with four major concepts related to occupational endeavor: per-
son, environment, health, and occupation.” (Neistadt and Crepeau,
eds., Willard & Spackman’s Occupational Therapy, 9th ed., 1998,
p. 521)
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Fieldwork Performance Evaluation
For The Occupational Therapy Assistant Student

Maie : SIGNATURES:
NAME:  (LAST) {FIRST) (MIDDLE) | HAVE READ THIS REPORT,
COLLEGE OR UNIVERSITY ‘
SIGNATURE OF STUDENT
FIELDWORK SETTING:
NAME OF ORGANIZATION/FACILITY . NUMBER OF PERSONS CONTRIBUTING TO THIS REPORT

ADDRESS: (STREET OR PO BOX)

cIry STATE N ’Z_‘IP- & _ SIGNATURE OF RATER #1

TYPE OF FIELDWORK - PRINT NAME/CREDENTIALS/POSITION
ORDER OF PLACEMENT: 1 2 3 4 OUTOF 1 2 3 4

FROM: ' o To:

DATES OF PLACEMENT- - SIGNATURE OF RATER #2 (IF APPLICABLE)

NUMBER OF HOURS COMPLETED PRINT NAME/CREDENTIALS/POSITION

FINAL SCORE

PASS: NO PASS:

SUMMARY COMMENTS:
(ADDRESSES STUDENT'S CLINICAL COMPETENCE)
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Fieldwork Performance Evaluation
For The Occupational Therapy Assistant Student

This evaluation is a revision of the 1983 American Occupational Therapy
Association, Inc. Fieldwork Evalualion Form for the Occupational
Therapy Assistant and was produced by a commitiee of the Commission
on Education.

PURPOSE

The primary purpose of the Fieldwork Performance Evaluation for the
Occupational Therapy Assistant Student is to measure entry-level com-
petence of the occupational therapy assistant sludent. The evaluation is
designed to differentiate the competent student from the incompetent
student and is not designed 1o differentiale levels above entry level com-
petence. For further clarification on entry-level compelency refer lo the
Standards of Practice for Occupational Therapy (1).

The evaluation is designed lo measure the performance of the occupa-

tional therapy process and was not designed to measure the specific
occupational therapy tasks in isolation. This evaluation reflects the 1998
Accreditation Council for Occupational Therapy Education Standards
(2) and the National Board for Cerlification in Occupational Therapy, Inc.
Practice Analysis results (3). In addition, this evaluation allows students
to evaluate their own strengths and challpnges in relation to their per-
formance as an occupauona| lhewapy assnslam

USE OF THE FIELDWDRK PERFORMANCE EVALUATION
FOR THE OCCUPATIONAL T_HERAPY STUDENT

The Fieldwork Performance | Evaluationiis iftended to provide the student
with an accurate asse;smenl*&f hisiher competence lor entry-level prac-
tice. Both the student-and- fieldwork educator should recognize that
growlh accurs over lime. The midterm and final evalualion scores will
reflect development of student competency and growth. In order lo
effectively use this evaluation lo assess student competence, site-
specific objectives need to be developed. Utilize this evaluation as a
framework 1o assist in ensuring that all key performance areas are
reflected in the site-specific objeclives.

Using this evaluation at midterm and final, it is suggested that the stu-
dent complete a self-evaluation of his/her own performance. During the
midlerm review process, the sludent and fieldwork educator should col-
laboralively develop a plan, which would enable the student lo achieve
entry-level competence by the end of the fieldwork experience. This plan
should include specific objectives and enabling activities lo be used
by the student and fieldwork educator in order to achieve the desired
compelence.

The Fieldwork Educator must contact the Academic Fieldwork
Coordinalor when: 1) a student exhibits unsatisfactory behavior in a
substantial number of lasks or 2) a sluden!’s potential for achieving
entry-level competence by the end of the affiliation is in question.

DIRECTIONS FOR RATING STUDENT PERFORMANCE

+ There are 25 performance ilems.

- Every item must be scored, using the one to four point rating scale (see
below).

- The raling scales should be carefully studied prior to using this
evaluation. Definitions of the scales are given al the top of each page.

+ Circle the number that comesponds to the description that best
describes the student's performance.

* The ratings for the Ethics and Safety items must be scored at 3 or
ahove on the final evaluation for the student to pass the fieldwork
experience. If the ralings are below 3, conlinue to complele the
Fieldwork Performance Evaluation lo prowde feedback to the student
on heris perlormance.

- Record idlerm and final rahngs on the Performance Rating Summary
Sheel,
+ Compare overall midterm and final score to the scale below.

OVERALL MIDTERM SCORE

Satisfactory Performance. ... ...... .., 54 and above
Unsatisfactory Performance............ 53 and below
OVERALL FINAL SCORE

Pass . ... 70 points and above
N0 PaSSicnwummrmmmrmmanan on s s s 69 points and below

RATING SCALE FOR STUDENT PERFORMANCE

4 — Exceeds Standards: Performance is highly skifled and self-initiated.
This rating is rarely given and would represent the top 5% of all the
students you have supervised.

3 — Meets Standards: Performance is consistent with entry-level practice.
This rating is infrequently given at midtesm and is a strong rating at
final.

2 — Needs improvement: Performance is progressing but still needs
improvement for entry-level practice, This is a realistic rating of

performance at midterm, and some ratings of 2 may be reasenable at
the final.

1 — Unsatisfactory: Performance is below standards and requires
development for entry-level practice. This rating is given when there is
a concern about performance.
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RATING SCALE FOR STUDENT PERFORMANCE

4 — Exceeds Standards: Performance is highly skilled and self-initialed.
This rating is rarely given and would represent the top 5% of all the
sludents you have supervised.

3 — Meets Standards: Performance is consistent with entry-level praclice.
This rating is infrequently given at midterm and is a strong rating at
final.

2 — Needs improvement: Performance is progressing but still needs
improvement for enlry-level practice. This is a realistic rating of
performance at midterm, and some ralings of 2 may be reasonable al
the final.

1 — Unsatisfactory: Performance is below standards and requires
development for entry-level practice. This rating is given when there is
a concern about performance.

I. FUNDAMENTALS OF PRACTICE:
All iterms in this area musi be scored at a #3 or above on the final
evaluation in order to pass fieldwork.

1. Ethics: Adheres consistently to the American Occupational
Therapy Association Code of Ethics (4) and site's policies and
procedures.

Midterm 1 2 3 4
Final 1 2 3 4

2. Safety: Adheres consisiently o salety regulations. Anlicipates
potentially hazardous siluations and takes sleps to prevenl acci-
denls. :

Midterm 1 2 3 v 4
Final 1 A L

3. Safety: Uses sound judgment in regard to safety of self and others

during all fieldwork-related activities.

Midterm 1 2 3 4

Final 1 g I 3"
Comments on sirengths anﬁ areas for improvement

» Midterm

= Final

80

IIl. BASIC TENETS OF OCCUPATIONAL THERAPY

4. Occupational Therapy Philosophy: Clearly communicates the
values and beliefs of occupational therapy, highlighting the use of
occupation to clients, families, signilicant others, and service
providers,

Midlerm 1 2 3 4
Final 3 2 3 4

5. Occupational Therapist/Occupational Therapy Assistant
Roles: Communicates the roles of the occupational therapist and
occupational therapy assistant lo clients, families, significant
others, and service providers.

Midterm 1 2 3 4
Final 1 2 3 4

6. Evidenced-based Practice: Makes informed praclice decisions
based on published research and relevant informational resources.

Midterm 1 2 3 4
Final 1 2 3 4
Comments on strengths and areas for improvement

- Midterm

« Final
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RATING SCALE FOR STUDENT PERFORMANCE
4 — Exceeds Standards: Performance is highly skilled and sell-initiated.

This rating is rarely given and would represent the top 5% of all the
students you have supervised.

3 — Meets Standards: Performance is consistent with entry-level praclice.

This rating is infrequently given at midterm and is a strong rating at
final.

2 — Needs improvement: Performance is progressing but still needs

improvement for entry-level practice. This is a realistic rating of
performance at midterm, and some ratings of 2 may be reasonable at
the final.

1 — Unsatisfactory: Performance is below standards and requires

development for entry-level practice. This raling is given when there is
a concern about performance.

. EVALUATION/SCREENING

10.

1.

{includes daily evaluation of interventions)

Gathers Data: Under the supervision of and in cooperation with
the occupational therapist andfor occupational therapy assistan,
accurately gathers relevant information regarding a clienl’s occupa-
lions of self care, productivity, leisure, and the factors that supporl
and hinder occupational perfermance.

Midlerm 1 2 3 4

Final 1 ) 3 §

Administers Assessments: Establishes service compelency in.
assessment methods, including, but nol limited to interviews, ubser-
valions, assessment 1ools, and chart reviews wnlhm the context or
the service delivery setnng

Miderm 17 T 2 13 g

Finatl 177772 3 4

interprets: Assists with interpreting assessments in relation to the
client’s performance-and goals in collaboration with the occupalion-
al therapist.

Midlerm 1 2 3 4
Final 1 2 3 4

Reports: Reports resulls accurately in a clear, concise manner
that reflects the client’s status and goals.

Midterm 1 2 3 4

Final 1 2 3 4

Establish Goals: Develops client-cenlered and occupation-based
goals in collaboration with the occupational therapist.

Midterm 1 2 3 4
Final 1 2 3 4

Comments on strengths and areas for improvement

* Midterm

« Final

IV. INTERVENTION:

12.

13.

14.

Plans Intervention: In collaboration with the occupalional thera-

pist, establishes methods, duralion and frequency of interventions
that are client-centered and occupation-based. Intervention plans
reflect contexl of setting.

Midlerm 1 2 3 4
Final 1 2 3 4

Selects Intervention: Selects and sequences relevant interven-
lions that promote the client's ability to engage in occupalions.

Midterm 1 2 3 4
Final 1 2 3 4

Implements Intervention: Implements occupation-based interven-
tions effeclively in collaboration with clients, families, significant
others, and service providers.

Midterm 1 2 3 4
Final 1 2 3 4



5.

16.

17

Nuts and Bolts 2017

Activity Analysis: Grades activities to motivate and challenge
clients in order to facilitate progress.

Midterm 1 2 3 4
Final | 2 3 4

Therapeutic Use of Self: Effectively interacts with clients to facili-
late accomplishment of established goals.

Midterm 1 2 3 4
Final 1 2 3 4

Modifies Intervention Plan: Monitors the client's stalus in order to

update, change, or terminate the intervention plan in collaboration.
wilh the occupational therapist. :

Midterm 1 2 3 4
Final 1 2 3 4

Comments on strengths and areas for'-imp;évement

= Midterm

'

» Final

82

V. COMMUNICATION

18.

19.

Verbal/Nonverbal Communication: Clearly and effectively com-
municates verbally and nonverbally with clients, families, significant
others, colleagues, service providers, and the public.

Midterm 1 2 3 4

Final 1 2 3 L

Written Communication: Produces clear and accurate documen-

talion according to site requirements. All wriling is legible, using
proper spelling, punctualion, and grammar.

- Midlerm 1 o 3 4

Final 1 2 3 4

Comments on strengths and areas for improvement

- Midterm

= Final
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RATING SCALE FOR STUDENT PERFORMANCE

4 — Exceeds Standards: Performance is highly skilled and self-initiated.
This raling is rarely given and would represent the top 5% of all the
students you have supervised.

3 — Meets Standards: Performance is consistent with entry-level practice.
This rating is infrequently given at midterm and is a strong raling at
final.

2 — Needs improvement: Performance is progressing but still needs
improvement for entry-level practice, This is a realistic rating of
performance al midterm, and some ratings of 2 may be reasonable at
the final.

1 — Unsatisfactory: Performance is below standards and requires
development for entry-level practice. This raling is given when there is
a concern about performance.

VI. PROFESSIONAL BEHAVIORS

20. Seli-Responsibility: Takes responsibility for attaining professional
competence by seeking oul learning opportunities and interactions
with supervisor(s) and others.

Midterm 1 2 3 4
Final 1 2 3 4

21. Responds lo Feedback: Responds conslructively to feedback. -
Midlerm 1 2 ' % 4 | ;
Final 1. 2 3 4

22. Work Behaviors: Demonsirales consistent work behaviors includ-
ing initiative, preparedness, dependability, and work site mainte-
nance. :

Midlerm 1 2 . 3 4
Final te el 3 4
23. Time Managemem:' Demonstrates effective time management.
Midlerm 1 2 3 4
Final 1 2 3 4

24. Interpersonal Skills: Demonstrates positive interpersonal skills
including but nol limited to cooperation, flexibifity, tact, and
empathy.

Midterm 1 2 3 4
Final 1 2 3 4

25. Cultural Competence: Demonstrales respect for diversily factors
of others including but not limited to socio-cullural, socioeconomic,
spiritual, and lifestyle choices.

Midterm 1 2 3 4
Final 1 2 3 4

Comments on strengths and areas for improvement

- Midterm

« Final

83
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PERFORMANCE RATING SUMMARY SHEET

84

Performance ems
I. FUNDAMENTALS OF PRACTICE
1. Elhics

Midterm Ratings

Final Ratings

2. Safety (adheres)

3. Safety (judgement)
Il. BASIC TENETS OF OCCUPATIONAL THERAPY
4. OT philosophy

5. OT/OTA roles

6. Evidenced-base practice

Hl. EVALUATION/SCREENING (includes daily evaluation of interventions)

7. Gathers data

8. Administers assessments

9. Interprels

10. Reporls

11. Establishes goals
IV. INTERVENTION
12. Plans intervention

13. Selects intervenlion

14. Implements intervention

15. Aclivity analysis

16. Therapeutic use of self

17. Modifies intervention plan
V. COMMUNICATION
18. Verbal/Nonverbal communication -

19. Written communication
VI. PROFESSIONAL BE@_AVIORS _
20. Self-responsibjity .~

21. Responds lo feedback

22. Work behaviors,

23. Time managemenl

24. Interpersonal skills

25. Cultural competence”,

TOTAL SCORE

MIDTERM: FINAL

Satisfactory Performance. ............. 54 and above L 70 points and above
Unsatisfactory Performance............ 53 and below NG PESE commomn s s o suappees 69 points and below
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GLOSSARY

Activity Analysis: "A way of lhlnklng used-lo uinderstand aclivities, the
pesformance components to do 1hem and the cullural meanings”
typically ascnbed 1o them.” (Neistadi‘and Crepeau, 1998; Wilard
and Spackmans Occupanonal Therapy, 9th edition, p. 135)

Code of Ethics: refer to wv.'nrw.aota.‘orgfg;é‘nera!!coe.asp

Collaborate: To work (6gether with a mutual sharing of thoughts and
ideas. (ACOTE Glossary)

Competency: adequale skills and abilities to practice as an entry level
occupational therapist or occupational therapy assistant

© 2002 by the American Occupational Therapy Association, Inc. Al rights reserved.

No part of this evalualion may be reproduced in whole or in part by any means without permission.
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Entry-level practice: refer to American Occupational Therapy
Association. (1993). Occupational therapy roles. American Journal
of Occupational Therapy, 47, 1087-99.

Evidence-based Practice: "conscientious, explicit and judicious use of
current best evidence in making decisions about the care of indi-
vidual patients. The practice of evidence-based [health care]
means integrating individual clinical expertise with the best avail-
able external clinical evidence from systemalic research”, (Sackett
and colleagues, Evidence-based medicine: How to practice and
teach EBM, 1997, p.2) (from the Mary Law article “Evidence-
Based Practice: What Can It Mean for ME 7—found online at
www.aota. org)

_ Occupation: Groups of aclivifies and tasks uf everyday life, named,
organized and given value and meaning by individuals and a cul-
ture; occupation is everything people do to occupy themselves,
including looking after themselves (sell-care), enjoying life
{iisure), and contributing 1o the social and economic fabric of
their communities (produclivity); the domain of concern and the
therapeutic medium of occupational therapy. (Townsend, editor,
1997, Enabling Occupation: An Occupational Therapy Perspective,
p.181)

Occupational Performance: The result of a dynamic, interwoven rela-
tionship between persons, environment and cccupation over a
person's lifespan; the ability to choose, organize, and satisfactority
perform meaningful occupations that are culturally defined and
age appropriate for looking after oneself, enjoying life, and con-
tributing 10 the social and economic fabric of a community.
(Townsend, editor, 1997, Enabling Occupation: An Occupational
Therapy Perspective, p.181)

Spiritual: (a context)—the fundamental orientation of a person’s life;
that which inspires and motivates that individual. {Occupational
therapy praclice framework: Domain and process. American
Journal of Occupational Therapy, 56, 606-639.) (5)
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AOTA Fieldwork Performance Evaluation
Topics

FWPE ITEM Site Specific
Objective

1. Adheres to ethics:
Adheres consistently to the

AOTA Code of Ethics and site’s
policies and procedures
including when relevant, those
related to human subject
research.

2. Adheres to safety
regulations: Adheres
consistently to safety
regulations. Anticipates
potentially hazardous
situations and takes steps
to prevent accidents.

3. Uses judgment in safety:
Uses sound judgment in regard
to safety of self and others
during all fieldwork-related
activities.
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Creating Congruence Between ldentities
as a Fieldwork Educator and a Practitioner

B Patricia Stutz-Tanenbaum, MS, OTR, and
Barbara Hooper, PhD, OTR, FAOTA

hen we, the authors, first became fieldwork educa-
Wtors, we identified ourselves primarily as occupational

therapy practitioners who, secondarily, “took” Level I
and Level II fieldwork students. Identifying ourselves primarily as
practitioners over educators shaped what we imagined we were
supposed to do when we “took” students. We were supposed to
share our expertise in our particular practice area; demonstrate
how to perform certain procedures; and observe, assess, and give
feedback as students applied the knowledge they received from
their academic education. But the more students we took, the
more we came to see that being practitioners did not fully prepare
us for being educators. We found that we increasingly wanted
to become as knowledgeable about how to design good learning
experiences as we were about occupational therapy; thus, new
professional identities as educators began to emerge. Assuming
stronger identities as educators reshaped what we imagined we
were supposed to do with students. We weren’t necessarily sup-
posed to make students competent in our skills, but rather create
learning experiences that nurtured their skills, knowledge, and
expertise.

Similar to our experience, Abreu (2006) described a portion of
her career development as “a tale of two loves—clinician and edu-
cator” (p. 598). She created congruence between her two loves and
discovered how each informed and changed how she performed the
other. Peloquin (2006) also created congruence between her identi-
ties as an occupational therapy educator and a practitioner, stating
“the best of my teaching has been like occupational therapy. And
the best of occupational therapy [with clients] has felt like collab-
orative learning” (p. 239).

Most fieldwork educators wear at least two hats—the hat of
being an practitioner and the hat of being a fieldwork educator.
Sometimes, however, a fieldwork educator may naturally identify
himself or herself more strongly as a practitioner than as an educa-
tor. Consequently, neither students nor fieldwork educators benefit
as fully as they might from the student-educator relationship in the
practice environment.

In this article, we propose that assuming a stronger identity as
an educator can help fieldwork educators integrate multiple dimen-
sions of the role and more fully engage students in deep personal
and professional learning.

“Supervising” the Fieldwork Student: How and Who

Fieldwork education has been described as “supervising students.”
Supervising is defined as “a critical watching and directing” (Merriam-
Webster Online, n.d.). In occupational therapy, supervising students
has involved directing them through increasingly more responsibil-
ity for clients over time. Fieldwork supervisors observe, assess, and
give feedback based on the student’s competence with clients and
related duties, such as documentation, time management, and pro-
fessional communication (Crist, 1986). Supervisors are also expected
to understand and implement well-designed teaching and learning
experiences (American Occupational Therapy Association [AOTA],
1997; American Occupational Therapy Foundation, 2001; Costa,
2004, 2007). Yet the role of “supervisor” typically is not associated
with applying instructional design principles to create powerful
learning experiences. Thus, framing the role as “supervisor” can
occlude from view the important dimension of intentional, system-
atic learning design.

In addition, the key questions we ask about the role can occlude
from view the importance of instructional design principles in plan-
ning the fieldwork experience. The question most commonly asked in
becoming a fieldwork educator is, “How?” (Palmer, 1998). How do we
effectively supervise students? What methods, techniques, and skills
are considered effective in clinical supervision? (e.g., AOTA, 1997;
Christie, Joyce, & Moeller, 1985; Costa, 2007; Herkt, 2005; Tlott, 1995;
Johnson, Haynes, & Oppermann, 2007; Kautzmann, 1990; Quilligan,
2007). Of course, how to effectively supervise students is a very
important question. But if “how” is presented as the primary ques-
tion, it can overshadow the equally important, “Who?” Who is the
self that supervises students? If one’s practitioner-self is the sole super-
visor, then his or her knowledge and expertise in a particular practice
area will be the central guiding force in the learning experience. If the
educator-self and the practitioner-self are equally robust, then knowl-
edge and expertise in instructional design will gain prominence.

Asking the “who” question (i.e., Who is the self that super-
vises students?) could help to address the disconnect that some
supervisors experience between being a practitioner and being a
fieldwork educator. Practitioners sometimes experience a disassocia-
tion between the roles, not because they lack skills in how to be a
supervisor, but because they have not formed a sense of self as an
educator who is fully integrated with a sense of self as a practitioner
(Costa, 2007; Higgs & McAllister, 2005). Consequently, they may
not have integrated strong instructional design into their role as
much as they have integrated strong supervision skills.
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Interaction with Fieldwork
Students

Knowledge of Subject Matter;
Expertise as Practitioner

Management/Administration

Skills Designing Learning

Experiences using
Instructional Design Processes

i i1 f

Situational Factors in the Learning Environment/Practice Setting

Figure 1. Four elements of quality learning experiences.
Note. Modified from Fink (2003).

Identity and Instructional Design
in Fieldwork Education

According to Fink (2003), instructional design involves a dynamic
interaction among four elements: (a) knowledge of the subject
matter, (b) interaction with students, (c) management and admin-
istration skills, and (d) skills in designing learning experiences
(see Figure 1). The degree to which all four elements are done
well determines the quality of the student’s learning experience.
However, the degree to which all four elements are done well can
hinge on how a practitioner sees himself or herself—as practitio-
ner, as educator, or as both (Fink, 2003). For example, therapists
whose primary identity rests in being a practitioner may not have
in view the element of designing intentional learning experiences.
They may have in view knowledge of the subject matter (e.g. pass-
ing on knowledge and expertise, assessing student performance in
light of that knowledge and expertise), interaction with students
(e.g. communicating clearly, giving feedback, observing, sup-
porting), and management/administration skills (e.g. completing
the fieldwork performance evaluation). From this view, which is
focused on three of Fink’s four elements, a learning experience is
considered positive if the practitioner has a high degree of compe-
tence and has been able to communicate that competence well to
the student (Fink, 2003). In such a scenario, a focused identity as
a practitioner can keep the supervisor from seeing and attending
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carefully to the fourth element of quality learning: designing learn-
ing experiences.

When an identity as educator emerges, it provides “an impor-
tant central figure in a self-narrative or life story that provides
coherence and meaning for everyday events” (Christiansen, 1999,
p- 550). In addition to being a practitioner, an educator begins to
see more clearly and adopts more consciously the previously under-
regarded element of designing learning experiences.

Applying Instructional Design Principles
to Fieldwork Education

As an identity as educator emerges, the supervisor may reinterpret
the fieldwork placement as a “course” taught in the context of the
practice setting and apply course design principles when anticipat-
ing a student. The steps of good course design include many com-
ponents typically found in a fieldwork experience; however, one
key difference is the upfront, intentional deliberation and design of
the learning goals, the learning activities to meet the learning goals,
and the plan for assessment and feedback.

Student learning goals go beyond the goals received from the
academic program. The learning goals are site specific, building on
the fieldwork educator’s dreams for where this particular student will
be at the end of this particular placement, given all the opportunities
the setting offers, and the student’s own dreams and learning styles.
Table 1 on page 3 presents six areas of learning from which goals can
be crafted. Deeper learning occurs when all six areas are covered (Fink,
2003). For example, a goal reflecting the human dimension in Table 1
might be as follows: “Student will demonstrate effective interview
skills in order to establish the client’s and family’s occupational inter-
ests and priorities.” A goal reflecting the Integration dimension in
Table 1 might be as follows: “Student will demonstrate narrative, pro-
cedural, and pragmatic reasoning while performing assessment and
interventions and concurrently interacting with clients and families.”

The next step of selecting learning activities may seem redundant.
Aren’t the learning activities built into the everyday activities of the
setting and based on the role of occupational therapy at the site? Yes,
the setting provides opportunities for direct observation and real doing
in an authentic practice context. A practitioner identity may lead one
to focus on the current caseload and to assigning clients to the student
that are believed to produce optimum learning. However, an educator
identity expands that perspective somewhat. Educators intentionally
will augment students’ experiences with clients by asking them:

1. What information and data will you need to prepare for, or to
process what happened in, experience X? The student decides
and obtains the information through readings, talking to peo-
ple, searching the Internet, and reviewing course materials.

2. What indirect experiences will help you to prepare for the real
experience of X? The student decides what combination of indi-
rect experiences, such as role plays, simulations, case studies,
and observations, might help to prepare for a direct experience.

3. What do you anticipate will happen, or what do you think
happened, during experience X? The student may verbally pro-
cess anticipations or what happened. He or she also may write
a 1-minute response on his or her anticipation or perception of
the experience.

4. As a follow-up, what did you learn from experience X? How did
having the experience change what the student knows, how the
student feels, what the student cares about, and the student’s self-
perception as an emerging occupational therapy practitioner?

The selected learning activities should be sequenced carefully and

plugged into a weekly schedule (Fink, 2003). With time, the plan is

individualized to the student’s needs.

Fieldwork assessment strategies often include observing the
student’s performance, having the student complete a weekly
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Table 1. Taxonomy of Goal Areas To
Promote Significant Learning

Term Definition

Application Clinical reasoning, assessment, intervention,
communication, use of self, and management
skills that need to be applied.

Developing new feelings, interests, and values that
support client-centered, evidence-based, and
occupation-centered practice.

Information and ideas that need to be remembered
and understood.

Learning about self and others that enable the
student to be more effective (abilities, limits,
potentials, assumptions, feelings, responses, etc.)

Ideas, perspectives, people, resources, and skills that
need to be combined to do a task well.

Insights and skills that will enable the student to
keep learning over the course of his or her career

Caring

Foundational knowledge

Human dimension

Integration

Learning to learn

Note. Modified from Fink (2003).

self-assessment on his or her progress, and conducting a weekly
review of learning goals. The educator assesses learning by how
the depth and breadth of the student’s approach to clients grows
with time. The educator’s criteria for critical appraisal are based on
how closely the student’s performance resembles client-centered,
evidenced-based, and occupation-centered practice rooted in cur-
rent discourse in the profession.

Strengthening an Educator Identity

Identity is not a fixed state. Rather, individuals possess multiple
identities that change over time through experiences and by how
we ascribe meaning to those experiences. Identities can be devel-
oped through social engagement, emotional awareness, and a pro-
cess of “selfing” to actively tie together the roles of practitioner and
educator (Christiansen, 1999; McAdams, 1996; Peloquin, 2006).

Get Involved With a Supportive Group

According to Christiansen (1999), “identity is an overarching con-
cept that shapes and is shaped by our relationship with others”
(p. 548). Thus, we gain an identity through identification with oth-
ers in a social group. However, Abreu (2006) noted that there are
at least two modes by which our social engagements can shape our
identities. One mode is through those whom we consider to be men-
tors, and the second is through those whom we consider to be our
“symbolic others” (p. 596). Mentors are those groups and individu-
als who reflect to us who we hope to become. We all remember the
exceptional educator to whom we listened with captivated attention
to every word, and followed every therapeutic footstep awe-inspired
by his or her magical way and eloquence. Symbolic others are groups
or individuals with whom we do not identify (Abreu, 2006). They
teach us through negative example how we do not want to be. We
remember acutely the fieldwork educator intent on intimidation
over collaboration. Mentors and symbolic others for fieldwork edu-
cators can be found among students, other fieldwork educators, past
teachers, clients, and authors who write about fieldwork education
and learning. Higgs and McAllister (2005) suggested that clinical edu-
cators regularly come together to share educational stories, including
stories of mentors and symbolic others. Sharing educational stories
and peer support can help to strengthen one’s identity as educator.

Attend to Emotional Responses

Emerging identities also can be detected by paying careful attention
to our internal responses as we go through experiences with students
and clients. Whyte (2001) proposed that “paying close attention to
an astonishing world and the way each of us is made differently and
uniquely for that world” results in self-knowledge that can create

coherence between one’s self and one’s work (as cited in Peloquin,
2006, p. 236). We learn from our flashes of joy, anger, exasperation,
and elation—all of which will be part of the fabric of feeling rightly
related to educating students. Journals, meditation, and mindfulness
can be tools to help with attending to emotional responses.

Tie the Roles Together

“Selfing” is a process by which we unify, integrate, and synthesize
the various strands of our lives, such as the strand of educator and
the strand of practitioner (Peloquin, 2006). Peloquin recommended
tracing each strand backward in time, exploring how it emerged,
became expressed over time, and still calls today. Selfing is similar
to what Higgs and McAlister (2005) described as the process of cre-
ating “dynamic self-congruence” (p. 164) or living out who we are
through what we do. Self-congruence, or a sense of self as educator,
can be created by shared discussions, role playing, journaling, and
videotaping experiences with students.

Opportunities To Develop a Stronger Identity
as Educator

Academic programs, fieldwork education consortia, and fieldwork
sites where there is a cluster of fieldwork educators can support the
building of social networks. Also, for the first time in the history of
occupational therapy, there is a voluntary, nationwide training pro-
gram promoting the role of fieldwork educators. Regional trainers
for the Fieldwork Educators Credentialing Program will offer work-
shops across the country and provide opportunities for educator
communities to network and share their wisdom and experience.
Watch for details about upcoming workshops in OT Practice. The
new OT Connections Web site (www.otconnections.org) is another
resource for networking,

Summary

This article explored how an identity as educator can help fieldwork
educators integrate multiple dimensions of their role and more fully
engage students in deep personal and professional learning. Overall,
an identity as educator expands the clinical supervisor role to include
designing learning experiences through which the student learns to care
deeply about clients, be more aware of self, use evidence, stay tightly
honed on the occupational needs of clients, engage in lifelong learn-
ing, and become an active member of the larger professional society.

The 2007 AOTA Ad Hoc Committee to Explore and Develop
Resources for OT Fieldwork Educators concluded that “fieldwork
education is a primary driver in transforming our current prac-
tice into meeting the 2017 Centennial Vision” (Commission on
Education, p. 14). The committee named 2007 to 2017 as the
“Decade of Fieldwork.” We will shape identities as fieldwork educa-
tors through the meaning we ascribe to nurturing future occupa-
tional therapy practitioners. M
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