
Weeki 

(Days 1-3) 

Oak Tree Developmental Center 
Weekly Goals & Expectations 

Level II Fieldwork 
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• Tour of facility and introduction to Oak Tree staff 
• Introduction to sites policies/procedures and overview of clinical services offered at Oak Tree Developmental 

Center 
• Participate in any required training and orientation for Oak Tree (i.e. documentation, evaluation process, 

caseload/ client population/ goal setting, safety, and equipment use) 
• Review site expectations for student and discuss student's long term goals for fieldwork experience 
• Review common therapy methods used at Oak Tree (i.e. ABA and DIR) 
• Review evaluation tools commonly used at Oak Tree (i.e. Sensory Profile Checklist, VMI, BOT-2, and the 

Peabody) 
• Participate in group sessions and one on one sessions 
• Review therapist documentation for treatment sessions 

(Days 4-5) 
• Discuss possible ideas for student project 
• Observe early intervention in two settings (home based and clinic based) and discuss the significance of 

practicing in the natural setting with fieldwork educator 
• Receive first client from fieldwork educator's caseload to prepare and carry out treatment plan independently 
• Perform documentation on session with feedback from fieldwork educator 
• Participate in weekly discussion/feedback session with fieldwork educator (see attached form for guide) 

Week2 
AOTA FWPE Item Site-Specific Objectives 

• Communicate with and observe other disciplines' treatment sessions (i.e. PT 
Basic Tenants and SLP) to better understand OT's role on the team 

• Observe OT evaluation process with at least one client 
Evaluation and • Student will begin to assess client factors & contexts that support or hinder 
Screening treatment goals for clients and discuss with fieldwork educator 

• Prepare and carry out treatment plans for 2 clients independently, including 
documentation for sessions 

Intervention • Provide report on client's response to treatment sessions 
• Provide a current research article supporting one treatment approach chosen 

to implement with clients and explain supporting evidence for practice to 
fieldwork educator 

• Continue daily participation in all of Fieldwork Educator's clinical treatment 
sessions (individual and group) 

Communication • Provide education to one family at the end of one therapy session 

• Complete documentation treatment session independently 
• Attend any departmental meetings if applicable to learn more about the 

Management of organizational goals of Oak Tree Developmental Center 
Occupational • If site has Certified Occupational Therapy Assistants (COT As); student will 
Therapy Services discuss the role of the OTR with fieldwork educator and observe interactions in 

order to get a better understanding of the relationship between the COTA and 
OTR 

Professional • Determine time line for student project and work with fieldwork educator to 
Behaviors establish due dates 

• Collaborate with Fieldwork Educator to participate in weekly 
discussion/feedback sessions ( see attached form) 
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Week3 
AOTA FWPE Item Site-Specific Objectives 

• Communicate with other disciplines (i.e. PT and SLP) to better understand OT's 
Basic Tenants role on the team 

• Clearly articulate the role of OT to families and other team members when 
aoolicable 

• Observe OT evaluation process with at least one client (if applicable) 
Evaluation and • Student will assess client factors & contexts that support or hinder treatment 
Screening goals for clients and discuss with fieldwork educator 

• Prepare and carry out treatment plans for 3 clients independently, including 
documentation for sessions 

Intervention • Provide report on clients' response to treatment sessions 
• Provide a current research article supporting one treatment approach chosen 

to implement with clients and explain supporting evidence for practice to 
fieldwork educator 

• Continue daily participation in all of Fieldwork Educator's clinical treatment 
sessions (individual and group) 

• Provide education to 2 families at the end of therapy session 
Communication • Complete documentation for treatment sessions independently 

• Attend any departmental meetings if applicable to learn more about the 
Management of organizational goals of Oak Tree Developmental Center 
Occupational • If site has Certified Occupational Therapy Assistants (COT As); students will 
Therapy Services continue to observe interactions between the COT A and OTR in order to get a 

better understanding of the relationship 
• Collaborate with other team members (i.e. SLP or PT) and co-lead at least one 

Professional group therapy session with another discipline 
Behaviors • Collaborate with Fieldwork Educator to participate in weekly 

discussion/ feedback sessions ( see attached form) 

Week4 
AOTA FWPE Item Site-Specific Objectives 

• Daily communication with other disciplines (i.e. PT & SLP) in order to 
Basic Tenants understand their roles and the OT's role on the team 

• Clearly articulate the role of OT to families and other team members when 
aoolicable 

• Evaluate at least one client independently (if applicable) and complete 
Evaluation and appropriate documentation 
Screening • Student will assess client factors & contexts that support or hinder treatment 

goals for clients and discuss with fieldwork educator 
• Prepare and carry out treatment plans for 4 clients independently, including 

Intervention documentation for sessions 
• Provide report on clients' response to treatment sessions 
• Provide a current research article supporting two treatment approaches chosen 

Intervention to implement with clients and explain supporting evidence for practice to 
Continued fieldwork educator 

• Continue daily participation in all of Fieldwork Educator's clinical treatment 
sessions (individual and group) 

Communication • Provide education to 3 families at the end of therapy session 

• Complete documentation for treatment sessions independently f see above) 
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• Attend any departmental meetings if applicable to learn more about the 
Management of organizational goals of Oak Tree Developmental Center 
Occupational • If site has Certified Occupational Therapy Assistants (COT As); students will 
Therapy Services collaborate with the COTA daily and demonstrate awareness of an appropriate 

supervisory relationship between COT A and OTR, including knowledge of the 
roles and responsibilities of COT A 

• Collaborate with other team members (i.e. SLP or PT) and co-lead at least one 
Professional group therapy session with another discipline 
Behaviors • Collaborate with Fieldwork Educator to participate in weekly 

discussion/ feedback sessions ( see attached form) 

WeekS 
AOTA FWPE Item Site-Specific Objectives 

• Daily communication with other disciplines (i.e. PT & SLP) 
Basic Tenants • Clearly articulate the role of OT to families and other team members when 

applicable 
• Evaluate at least one client independently (if applicable) and complete 

Evaluation and appropriate documentation 
Screening • Student will assess client factors & contexts that support or hinder treatment 

goals for clients and discuss with fieldwork educator 
• Prepare and carry out treatment plans for 5-6 clients independently, including 

documentation for sessions 
Intervention • Provide report on clients' response to treatment sessions 

• Provide a current research article supporting two treatment approaches chosen 
to implement with clients and explain supporting evidence for practice to 
fieldwork educator 

• Continue daily participation in all of Fieldwork Educator's clinical treatment 
sessions findividual and group l 

Communication • Provide education to 3-4 families at the end of therapy session 
• Complete documentation for treatment sessions independently f see above) 
• Attend any departmental meetings if applicable to learn more about the 

organizational goals of Oak Tree Developmental Center 
Management of • If site has Certified Occupational Therapy Assistants (COT As); students will 
Occupational collaborate with the COTA daily and demonstrate awareness of an appropriate 
Therapy Services supervisory relationship between COTA and OTR, including knowledge of the 

roles and responsibilities of COT A 
• Student Project Check In: Student will provide fieldwork educator with rough 

draft/ outline of project 
• Collaborate with other team members (i.e. SLP or PT) and co-lead at least one 

Professional group therapy session with another discipline 
Behaviors • Collaborate with Fieldwork Educator to participate in weekly 

discussion/feedback sessions ( see attached form) 

Week6 
AOTA FWPE Item Site-Specific Objectives 

• Daily communication with other disciplines (i.e. PT & SLP) 
Basic Tenants • Clearly articulate the role of OT to families and other team members when 

annlicable 
• Evaluate any clients independently (if applicable) and complete appropriate 

Evaluation and documentation 
Screening • Student will assess client factors & contexts that support or hinder treatment 

goals for clients and discuss with fieldwork educator 
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• Prepare and carry out treatment plans for full OT caseload independently, 
including documentation for sessions 

Intervention • Provide report on clients' response to treatment sessions 
• Provide a current research article supporting three treatment approaches 

chosen to implement with clients and explain supporting evidence for practice to 
fieldwork educator 

• Provide education to all families at the end of therapy sessions with fieldwork 
Communication educator as an observer 

• Complete documentation for treatment sessions indeoendentlv f see above) 
• Attend any departmental meetings if applicable to learn more about the 

Management of organizational goals of Oak Tree Developmental Center 
Occupational • If site has Certified Occupational Therapy Assistants (COT As); students will 
Therapy Services collaborate with the COTA daily and demonstrate awareness of an appropriate 

supervisory relationship between COTA and OTR, including knowledge of the 
roles and responsibilities of COT A 

• Collaborate with other team members (i.e. SLP or PT) and co-lead any group 
Professional therapy sessions with other disciplines 
Behaviors • Collaborate with Fieldwork Educator to participate in weekly 

discussion/feedback sessions (see attached form) 
• Complete mid-term evaluation with fieldwork educator 

Week7 
AOTA FWPE Item Site-Specific Objectives 

• Daily communication with other disciplines (i.e. PT & SLP) 
Basic Tenants • Clearly articulate the role of OT to families and other team members when 

applicable 
• Evaluate any clients independently (if applicable) and complete appropriate 

Evaluation and documentation 
Screening • Student will assess client factors & contexts that support or hinder treatment 

goals for clients and discuss with fieldwork educator 
• Prepare and carry out treatment plans for full OT caseload independently, 

including documentation for sessions 
Intervention • Provide report on clients' response to treatment sessions 

• Provide a current research article supporting three treatment approaches 
chosen to implement with clients and explain supporting evidence for practice to 
fieldwork educator 

• Provide education to all families at the end of therapy sessions with fieldwork 
Communication educator as an observer 

• Complete documentation for treatment sessions independently ( see above) 
• Attend any departmental meetings if applicable to learn more about the 

Management of organizational goals of Oak Tree Developmental Center 
Occupational • If site has Certified Occupational Therapy Assistants (COT As); students will 
Therapy Services collaborate with the COTA daily and demonstrate awareness of an appropriate 

supervisory relationship between COT A and OTR, including knowledge of the 
roles and responsibilities of COT A 

• Collaborate with other team members (i.e. SLP or PT) and co-lead any group 
Professional therapy sessions with other disciplines 
Behaviors • Collaborate with Fieldwork Educator to participate in weekly 

discussion/feedback sessions f see attached form) 
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Week8 
AOTA FWPE Item Site-specific Objectives 

• Daily communication with other disciplines (i.e. PT & SLP) 
Basic Tenants • Clearly articulate the role of OT to families and other team members when 

applicable 
• Evaluate any clients independently (if applicable) and complete appropriate 

Evaluation and documentation 
Screening • Student will assess client factors & contexts that support or hinder treatment 

goals for clients and discuss with fieldwork educator 
• Prepare and carry out treatment plans for full OT caseload independently, 

Intervention including documentation for sessions 
• Provide report on clients' response to treatment sessions 

• Provide education to all families at the end of therapy sessions with fieldwork 
Communication educator as an observer 

• Complete documentation for treatment sessions indeoendentlv ( see above) 
• Attend any departmental meetings if applicable to learn more about the 

Management of organizational goals of Oak Tree Developmental Center 
Occupational • If site has Certified Occupational Therapy Assistants (COT As); students will 
Therapy Services collaborate with the COT A daily and demonstrate awareness of an appropriate 

supervisory relationship between COTA and OTR, including knowledge of the 
roles and responsibilities of COT A 

• Collaborate with other team members (i.e. SLP or PT) and co-lead any group 
Professional therapy sessions with other disciplines 
Behaviors • Collaborate with Fieldwork Educator to participate in weekly 

discussion/feedback sessions ( see attached form) 

Week9 
AOTA FWPE Item Site-specific Objectives 

• Daily communication with other disciplines (i.e. PT & SLP) 
Basic Tenants • Clearly articulate the role of OT to families and other team members when 

applicable 
• Evaluate any clients independently (if applicable) and complete appropriate 

Evaluation and documentation 
Screening • Student will assess client factors & contexts that support or hinder treatment 

goals for clients and discuss with fieldwork educator 
• Prepare and carry out treatment plans for full OT caseload independently, 

Intervention including documentation for sessions 
• Provide report on clients' response to treatment sessions 

• Provide education to all families at the end of therapy sessions with fieldwork 
Communication educator as an observer 

• Complete documentation for treatment sessions independently f see above) 
• Attend any departmental meetings if applicable to learn more about the 

Management of organizational goals of Oak Tree Developmental Center 
Occupational • If site has Certified Occupational Therapy Assistants (COT As); students will 
Therapy Services collaborate with the COTA daily and demonstrate awareness of an appropriate 

supervisory relationship between COT A and OTR, including knowledge of the 
roles and responsibilities of COT A 

• Collaborate with other team members (i.e. SLP or PT) and co-lead any group 
Professional therapy sessions with other disciplines 
Behaviors • Collaborate with Fieldwork Educator to participate in weekly 

discussion/feedback sessions ( see attached form) 
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Week10 
AOTA FWPE Item Site-specific Objectives 

• Daily communication with other disciplines (i.e. PT & SLP) 
Basic Tenants • Clearly articulate the role of OT to families and other team members when 

applicable 
• Evaluate any clients independently (if applicable) and complete appropriate 

Evaluation and documentation 
Screening • Student will assess client factors & contexts that support or hinder treatment 

goals for clients and discuss with fieldwork educator 
• Prepare and carry out treatment plans for full OT caseload independently, 

Intervention including documentation for sessions 
• Provide report on clients' response to treatment sessions 

• Provide education to all families at the end of therapy sessions with fieldwork 
Communication educator as an observer 

• Complete documentation for treatment sessions independently ( see above) 
• Attend any departmental meetings if applicable to learn more about the 

Management of organizational goals of Oak Tree Developmental Center 
Occupational • If site has Certified Occupational Therapy Assistants (COT As); students will 
Therapy Services collaborate with the COT A daily and demonstrate awareness of an appropriate 

supervisory relationship between COTA and OTR, including knowledge of the 
roles and responsibilities of COT A 

• Collaborate with other team members (i.e. SLP or PT) and co-lead any group 
Professional therapy sessions with other disciplines 
Behaviors • Collaborate with Fieldwork Educator to participate in weekly 

discussion/feedback sessions (see attached form) 
Fieldtrip • 
Ouuortunity 

Week11 
AOTA FWPE Item Site-specific Objectives 

• Daily communication with other disciplines (i.e. PT & SLP) 
Basic Tenants • Clearly articulate the role of OT to families and other team members when 

applicable 
• Evaluate any clients independently (if applicable) and complete appropriate 

documentation 
Evaluation and • Student will assess client factors & contexts that support or hinder treatment 
Scree nine: goals for clients and discuss with fieldwork educator 

• Prepare and carry out treatment plans for full OT caseload independently, 
including documentation for sessions 

Intervention • Provide report on clients' response to treatment sessions 

• Provide education to all families at the end of therapy sessions with fieldwork 
Communication educator as an observer 

• Complete documentation for treatment sessions independently ( see above) 
Management of • Attend any departmental meetings if applicable to learn more about the 
Occupational organizational goals of Oak Tree Developmental Center 
Therapy Services • If site has Certified Occupational Therapy Assistants (COT As); students will 

collaborate with the COTA daily and demonstrate awareness of an appropriate 
supervisory relationship between COT A and OTR, including knowledge of the 
roles and responsibilities of COT A 

• Collaborate with other team members (i.e. SLP or PT) and co-lead any group 
Professional therapy sessions with other disciplines 
Behaviors • Student will present project 

• Collaborate with Fieldwork Educator to participate in weekly 
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discussion/feedback sessions (see attached form) 

Fieldtrip 
Ouuortunitv 

Week12 

AOTA FWPE Item Site-specific Obiectives 
• Daily communication with other disciplines (i.e. PT & SLP) 

Basic Tenants • Clearly articulate the role of OT to families and other team members when 
aoolicable 

• Evaluate any clients independently (if applicable) and complete appropriate 
Evaluation and documentation 
Screening • Student will assess client factors & contexts that support or hinder treatment 

goals for clients and discuss with fieldwork educator 
• Prepare and carry out treatment plans for full OT caseload independently, 

Intervention including documentation for sessions 
• Provide report on clients' response to treatment sessions 

• Provide education to all families at the end of therapy sessions with fieldwork 
Communication educator as an observer 

• Complete documentation for treatment sessions independently ( see above 1 
• Attend any departmental meetings if applicable to learn more about the 

Management of organizational goals of Oak Tree Developmental Center 
Occupational • If site has Certified Occupational Therapy Assistants (COT As); students will 
Therapy Services collaborate with the COT A daily and demonstrate awareness of an appropriate 

supervisory relationship between COTA and OTR, including knowledge of the 
roles and responsibilities of COT A 

• Collaborate with other team members (i.e. SLP or PT) and co-lead any group 
Professional therapy sessions with other disciplines 
Behaviors • Collaborate with Fieldwork Educator to participate in weekly 

discussion/feedback sessions (see attached form) 
• Complete final evaluation (AOTA FWPE) 
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IDEAS FOR STUDENT PROTEC~ 

IDEAS FOR STUDENT PRESENTATION: 



Weekly Summary Form - Week Number __ 

This form is to be filled out individually by the student and by the fieldwork supervisor, 
and then discussed. 

Strengths and Achievements This Week: 

Challenges/ Areas for Student Growth and Development: 

Aspects of Supervision That Were Helpful This Week: 

Suggestions for How the Supervisor Can Help with Growth and Development This Week: 

Goals for the Next Week: 

Student Name: 
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Student Signature: Date: ------------------ --------

FW Educator Name: 
FW Educator Signature: Date: --------------- --------



MSJMR. 

NAME: (LAST) (FIRST) 

COLLEGE OR UNIVERSITY 

FIELDWORK SETTING: 

NAME OF ORGANIZATION/FACILITY 

ADDRESS: (STREET OR PO BOX) 

CITY / STATE' 
( 

TYPE OF FIELDWORK 
'*~ ",..,,...,, > 

An~A ® The American 
, I~~ Occu~a~ona!Therapy 

_ - • - Assoaat1on, Inc. 

Fieldwork Performance Evaluation 
For The Occupational Therapy Student 

SIGNATURES: 
(MIDDLE) I HAVE READ THIS REPORT. 

.SIGNATURE OF STUDENT 

NUMBER OF PERSONS CONTRIBUTING TO THIS REPORT 

ZIP SIGNATURE OF RATER #1 

PRINT NAME/CREDENTIALS/POSITION 
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ORDER OF PLACEMENTt:''r 2 f 4 • OUT OF 1 2 3 4 
'">.,.,,,,,,,.,,,..,, .. ,,,·'' 

FROM: TO: 

DATES OF PLACEMENT 

NUMBER OF HOURS COMPLETED 

FINAL SCORE 

PASS: ____ _ NO PASS:-----

SUMMARY COMMENTS: 
(ADDRESSES STUDENTS CLINICAL COMPETENCE) 

SIGNATURE OF RATER #2 (IF APPLICABLE) 

PRINT NAME/CREDENTIALS/POSITION 

AOTA grants permission to photocopy the Fieldwork Performance Evaluation for the 
Occupational Therapy Student/or training purposes only. Training purposes encompass 
using the FWPE forms in student notebooks and training manuals for clinical fieldwork 
sites, in training sessions for practitioners on the proper use and scoring of the forms, and 
for students to complete a self-analysis during their fieldwork training. Permission to use 
the forms must be submitted to copyright@aota.org 
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Fieldwork Performance Evaluation 
For The Occupational Therapy Student 

This evaluation is a revision of the 1987 American Occupational Therapy 
Association, Inc. Fieldwork Evaluation Form for the Occupational 
Therapist and was produced by a committee of the Commission on 
Education. 

PURPOSE 

The primary purpose of the Fieldwork Performance Evaluation for the 
Occupational Therapy Student is to measure entry-level competence of 
the occupational therapy student. The evaluation is designed to differen­
tiate the competent student from the incompetent student and is not 
designed to differentiate levels above entry level competence. For further 
clarification on entry-level competency refer to the Standards of Practice 
for Occupational Therapy'. 

The evaluation is designed to measure the performa~.c~ of the ~cupa­
tional therapy process and was not designed to ,:fieaq~re theispecific 

occupational therapy tasks in isolation:This evaluatii)q .. r~~~s the 1•?S(B 
Accreditation Council for OccupatiQnai Tn.erapy Edu~tion Stangarr,Js'· 
and the National Board for Certification.in bcfupation~l.T~erapy,i Inc'. 

Practice AnalysiSJ,E;Sults:,ln addition:\~hi&i ev~lu~tiQn allows studeritslo 
evaluate their ~wh ;,tr,,eng,~·and challenges·in r~!?tionJo their perform­
ance as an occiupaJional th,sm1pist. 

'\.\ ~~-,,,,.,,...,_...,p.,. '-·-.,,, ___ '\__ \ \ 

USE OF THE FIB..9WORK•f E~FORMANCE EVALUATION 
FOR THE OCCUPP71Q~jl:::T!1fRAPV STUDENT 

' -··' 

The Fieldwork Perfor~ahceev~uation is intended to provide the student 
with an accurate assessment of his/her competence for entry-level prac­
tice. Both the student and fieldwork educator should recognize that 
growth occurs over time. The midterm and final evaluation scores will 
reflect development of student competency and growth. In order to 
effectively use this evaluation to assess student competence, site­
specific objectives need to be developed. Utilize this evaluation as a 
framework to assist in ensuring that all key performance areas are 
reflected in the site-specific objectives. 

Using this evaluation at midterm and final, it is suggested that the stu­
dent complete a self-evaluation of his/her own performance. During the 
midterm review process, the student and fieldwork educator should col­

laboratively develop a plan, which would enable the student to achieve 
entry-level competence by the end of the fieldwork experience. This plan 

should include specific objectives and enabling activities to be used 
by the student and fieldwork educator in order to achieve the desired 

competence. 
2 

The Fieldwork Educator must contact the Academic Fieldwork 
Coordinator when: (1) a student exhibits unsatisfactory behavior in a 
substantial number of tasks or (2) a student's potential for achieving 
entry-level competence by the end of the affiliation is in question. 

DIRECTIONS FOR RATING STUDENT PERFORMANCE 
~-/.,i·"'" "\ 

• There are 42 performance items: ,, ·" 
,-.-· _.,.-"' 

• Every item must be scored, Uqing.:Ifie ?neto.Jour point rating scale (see 
below). ·' , ·. , \./',' • ;, 

• The rating scales should be c~retqliy stujied,prior to using this 
e.'!~luation .. QefinJJions of the seal~ ara,given ,1}i,ttie top of each page. 

; Cirde. t11e mil'l)be(.that corre~po;~ J.cvth~ description that best 
d~scribes. the stuc;!ent'q perlof~ance. , . 

• Tt:leratirygs for the Ethlc.~.a11dsafety items must be scored at 3 or 
abqve on the final evafuation for the student to pass the fieldwork 
experience. If the ratings are below 3, continue to complete the 
Field~llrk Performance Evaluation to provide feedback to the student 
on tier/his performance. 

• Record midterm and final ratings on the Performance Rating Summary 
Sheet. 

• Compare overall midterm and final score to the scale below. 

OVERALL MIDTERM SCORE 

Satisfactory Performance .............. 90 and above 
Unsatisfactory Performance ............ 89 and below 

OVERALL FINAL SCORE 

Pass ............................... 122 points and above 
No Pass ............................ 121 points and below 

RATING SCALE FOR STUDENT PERFORMANCE 
4 - Exceeds Standards: Performance is highly skilled and self-initiated. 

This rating is rarely given and would represent the top 5% of all the 
students you have supervised. 

3 - Meets Standards: Performance is consistent with entry-level practice. 
This rating is infrequently given at midterm and is a strong rating at 
final. 

2 - Needs improvement: Performance is progressing but still needs 
improvement for entry-level practice. This is a realistic rating of 
performance at midterm, and some ratings of 2 may be reasonable at 
the final. 

1 - Unsatisfactory: Performance is below standards and requires 
development for entry-level practice. This rating is given when there is 
a concern about performance. 



RATING SCALE FOR STUDENT PERFORMANCE 
4 - Exceeds Standards: Performance is highly skilled and self-initiated. 

This rating is rarely given and would represent the top 5% of all the 
students you have supervised. 

3- Meets Standards: Performance is consistent with entry-level practice. 
This rating is infrequently given at midterm and is a strong rating at 
final. 

2 - Needs improvement: Performance is progressing but still needs 
improvement for entry-level practice. This is a realistic rating of 
performance at midterm, and some ratings of 2 may be reasonable at 
the final. 

1 - Unsatisfactory: Performance is below standards and requires 
developmentfor entry-level practice. This rating is given when there is 
a concern about performance. 

I. FUNDAMENTALS OF PRACTICE: 

All items in this area must be scored at a #3 or above on the final 
evaluation in order to pass fieldwork. 

1. Adheres to ethics: Adheres consistently to the American 
Occupational Therapy Association Code of Ethics• and site's 
policies and procedures including when relevant, those related to 
human subject research. 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

2. Adheres to safety regulations: A.dneres consistenfty to saf~ty · .. 
regulations. Anticipates potentially ~az~rdolJ.s situationsanq takes 
steps to prevent accidents. 

Midterm A/ 2 3, '4 
_/ .,,,., . .,, . .,,. _,/' 

Final '! 1 ( ··· 2. 3 C '~ 
\ .,,,,.,,\_ ,· ( 

3. Uses judgment,l~.~~1!tY:U,ses\sound,J~ggment in regard to safe­
ty of self and others during al.I fie(!:Jwork0related activities. 

Midterm 

Final 

,,./\ .. , ./ 

3 

3 

4 

4 

Comments on strengths and areas for improvement: 

• Midterm 

• Final 

3 
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II. BASIC TENETS: 

4. Clearly and confidently articulates the values and beliefs of the 
occupational therapy profession to clients, families, significant oth­
ers, colleagues, service providers, and the public. 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

5. Clearly, confidently, and accurately articulates the value of occu­
pation as a method and desired outcome of occupational therapy 
to clients, families, significant others, colleagues, service providers, 
and the public. 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

6. Clearly, confidently, and accurat~ly,co~1Jlunicates the roles of 
the occupational therapist arid qceupational therapy assistant 
to clients, families, significant oth~rs, c9lleagues, service providers, 
and the public. " 

Midterm 

Final . 1 

2 

2 

7. Collaborates with cli~nt, famtly;.and significant others throughout 
the 9ccupational therapfprog.ess: 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

Comments on strengths and areas for improvement: 

• Midterm 

• Final 



.RATING SCALE FOR STUDENT PERFORMANCE 
', . { 

.. A.:...;xceeds'Standards: Performance is highly skilled and sell-initiated. 
This ratirJ9 is rai:ef¥ given and would represent the top 5% of all the 

, . · ~.ithH'OUhave supervised. 
Sef Meets'~: Performance is consistent with entry-level practice. 
·' · :Jtiis ratiflg is lrifrequently given at midterm and is a strong rating at 

·'fmat. · ·· · 
a; ~bn~nt: Performance is progressing but still needs 

·.· <)~ent for entry-t~I practice. This is a realistic rating of 
~ pe~ atniidterrn, and some ratings of 2 may be reasonable at ;, th~~nat, • .... 
~Unsatisfactory: Performance is below standards and requires 
· (!eveloprpent /Qrentry-levef practice. This rating is given when there is 

a concerttab<llif performance. 

UI. EVALUATION AND SCREENING: 

8. Articulates a clear and logical rationale for the evaluation 
process. 
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15. Interprets evaluation resuHs to determine client's occupational 
performance strengths and challenges. 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

16. Establishes an accurate and appropriate plan based on the 
evaluation results, through integrating multiple factors such as 
client's priorities, context(s), theories, and evidence-based practice. 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

17. Documents the results of the evaluation process that demon­
strates objective measurement of client's occupational perform-
ance. /~ 

Midterm d / 3 \ < /\ 
Final 1 \,,/'3 ) 4 

,.;,, ~\ /»' 

CommentS16n $trengths and areas{or impr 
\ \, \ \ 

. ,,. t.l!'idterm, \ \ ' 

4 

ent: 

Midterm 2 3 4 

_.,..// \,,.,. \ \ '\ 
," \ \ \ //\ 

\ \, \,,"'// /,,-\_ 

Final 1 2 3 4 < \ 
9. Selects relevant screening and assessmentn'lellJods\v~e \\ 

considering such factors as client's priorities, ~nt9\1J~ th\o~~. \ 

\ '\ /.,,,...v 

\ .. _ "'' \,._,// 
: '\.,,,,..,,~ 

\ 
and evidence-based practice. • \ \> , \ \ \ . .. 

Midterm 2 ("' ·;-,, 4 \, \~.,,'.'<\ .\ \\ "\ 
\ ,~ '\..., '; \ "~ \ ·v7>"" 

'o\,f./) 

Final 1 2 \ 3 ', ', 4 \ \ ' // 

1 O. Determin~ cupatio~I ~Qe 's,~or~)tf6~ 
through a sment nteth . 

\ \ ,~ 

Midterm ~ \ ~ ) 4 
, l V 

Final ~) 3 4 

11. Assesses clie~d context(s) that support or hinder 
occupational performance. 

Midterm 2 3 4 

Final 2 3 4 

12. Obtains sufficient and necessary information from relevant 
resources such as client, families, significant others, service 
providers, and records prior to and during the evaluation process. 

Midterm 2 3 4 

Final 2 3 4 

13. Administers assessments in a uniform manner to ensure findings 
are valid and reliable. 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

14. Adjusts/modifies the assessment procedures based on client's 
needs, behaviors, and culture. 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

4 

• Final 

IV. INTERVENTION: 

18. Articulates a clear and logical rationale for the intervention 
process. 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

19. Utilizes evidence from published research and relevant resources 
to make informed intervention decisions. 

Midterm 

Final 

2 

2 

3 

3 

4 

4 



20. Chooses occupations that motivate and challenge clients. 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

21. Selects relevant occupations to facilitate clients meeting estab­
lished goals. 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

22. Implements intervention plans that are client-centered. 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

23. Implements intervention plans that are occupation-based. 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

24. Modifies task approach, occupations, and the environment to 
maximize client performance. 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

25. Updates, modifies, or terminates the intervention planbased 
upon careful monitoring of the client's status. 

Midterm 2 3 4 

Final 2 4 
:., '·:_ ',. 

26. Documents client's response to services iq a manner tha:t 
demonstrates the.eftlc,acy of intervenfions., 

Midterm /"'i/·· .. ).2 i3 \ .. ,.. 
l / "" a 

Final \ \. ··············z 3. 4 
\ 

Comments on st~engthsand fre~s for lmprovement: 

• Midterm 
«"' '>.:-.,,.,_"""~'"'..,,_.,-·,. 

• Final 
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V. MANAGEMENT OF OCCUPATIONAL THERAPY SERVICES: 

27. Demonstrates through practice or discussion the ability to 
assign appropriate responsibilities to the occupational therapy 
assistant and occupational therapy aide. 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

28. Demonstrates through practice or discussion the ability to 
actively collaborate with the occupational therapy assistant. 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

29. Demonstrates understanding of the costs and funding related 
to occupational therapy services .. aKhi~ site. 

,;>') 

,/··3· Midterm 

Final 

4 

4 

30. Accomplishes organization°al..goe!s.by e~tpbl.!shing priorities, 
developing strategies, and meefiqg d~9,2lihes:.,.> 

\ ,/ 

Midte(m 2 \3 / / 4 

Final 1 3 4 

310fi'ro9uces the voh.iroe61 work required in the expected time 
frame. 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

Comments on strengths and areas for improvement: 

• Midterm 

• Final 



RATING SCALE FOR STUDENT PERFORMANCE 
4 - Exceeds Standards: Per1ormance is highly skilled and self-initiated. 

This rating is rarely given and would represent the top 5% of all the 
students you have supervised. 

3- Meets Standards: Performance is consistent with entry-level practice. 
This rating is infrequently given at midterm and is a strong rating at 
final. 

2 - Needs improvement: Performance is progressing but still needs 
improvement for entry-level practice. This is a realistic rating of 
performance at midterm, and some ratings of 2 may be reasonable at 
the final. 

1 - Unsatisfactory: Performance is below standards and requires 
development for entry-level practice. This rating is given when there is 
a concern about performance. 

VI. COMMUNICATION: 

32. Clearly and effectively communicates verbally and nonverbal­
ly with clients, families, significant others, colleagues, service 
providers, and the public. 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

33. Produces clear and accurate documentation according to,site 
requirements. 

Midterm 2 3 4 

Final 2 r/}, 4 

' 34. All written communication is legible, ,ustng proper spelling, 
punctuation, ancrgra.mlJlar. 

Midterm ( r1w·~,/ 2 3 
' ' 

Final ,\ l,,,-''''i·,. 3 4 
,,,,,,,." ... ,,,·-·... ..·· 

35. Uses language appropriate to the recipient of the information, 
including but not,~mitedt'o funding agencies and regulatory agen-
cies. ~"',~ ,,,.,="'·,,, ,, " 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

Comments on strengths and areas for improvement: 

• Midterm 

• Final 
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VII. PROFESSIONAL BEHAVIORS: 

36. Collaborates with supervisor(s) to maximize the learning 
experience. 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

37. Takes responsibility for attaining professional competence by 
seeking out learning opportunities and interactions with supervi­
sor(s) and others. 

Midterm 

Final 

2 

2 

3 

3 

38. Responds constructively to feedback. 

2 
/ 

4 

4 

4 Midterm 

Final (2 3 /'' 4 

39. Demonstrates consistent workb;~,!lvi6rs including initiative, 
preparedness, dependability, and work site maintenance. 

'. '\ \ _,,,/' \, 

Midterm ,1 2 ' 3'/ / 4/ 

Final 

40. Demonstrates effective !,ime management. 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

41. Demonstrates positive interpersonal skills including but not lim-
. ited to cooperation, flexibility, tact, and empathy. 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

42. Demonstrates respect for diversity factors of others including 
but not limited to socio-cultural, socioeconomic, spiritual, and 
lifestyle choices. 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

Comments on strengths and areas for improvement: 

• Midterm 

• Final 
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PERFORMANCE RATING SUMMARY SHEET 

Performance Items Midterm Ratings Final Ratings 

i;~tff~~ OF P~CTICE 
1. Adheres to ethics 
2. Adheres to safety regulations 
3. Uses judgment in safety 

tLBASf¢1ENETS Of OCCUPATIONAL THERAPY 
4. Articulates values and beliefs 
5. Articulates value of occupation 
6. Communicates role of occupational therapist 
7. Collaborates wnh clients 

m~ EVALUATI.ON AND SCREENING 
8. Articulates clear rationale for evaluation 
9. Selects relevant methods 
1 0. Determines occupational profile 
11. Assesses client and contextual factors /" ' \ 
12. Obtains sufficient and necessary information ,,/ "'v 
13. Administers assessments ' ,,(' /' 1 ,, \ ', 
14. Adjusts/modifies assessment procedures \, \0" ,,,,~ 

,,/ 

15. Interprets evaluation results ('/'\ \ I< /\ 

16. Establishes accurate plan '· \, \ \/ ,,,) 

17. Documents results of evaluation .,/,,,-,·~.,, \ \ ' / \ '>: r\ 
l't INTERVENTroN 

\ '\ ) l '\ \,,,/ .,,,..) 18. Articulates clear rationale for intervention /' 

19. Utilizes evidence to make informed decisions ,/ \, ; ' k,,/ / '· .,;«'/' 
\ \ ' \ 

20. Chooses occupations that motivate and chal~ \ \ \ <"""' 
'P 

' 
21. Selects relevant occupations \. ·; ',\ \ \\ '\ \ \ 
22. Implements client-centered interventions \ \;\ \.\ \ \ \ \ ) 
23. Implements occupation-basecfintezyentions '\ '\,, \.,\ \ \ "\-,-< 

', 

24. Modifies approach, occupatiQn, q[ld~vironment\ \,, \\. ' \ '<""> 
25. Updates, modifies, or termina\es mte,rvehtipn plan\,. \ ·,/ 
26. Docume client esponse \ L> ,,., \,,,,.> 

\(. MANAGEPAeNT OF OT SERVICES 
.. 27. Derno~ra\eu.,;,; .. ,v ~sign t~rough practYeor discussion 

28. Demonslrates abilitv..t-0 collabora~ tt}muQh practice or discussion 
29. Understands costs ancj;fun~ing "" 
30. Accomplishesor?ranfzatiorfal Qoals 
31. Produces wor~ed time frame 

Vf. COMMUNICATION 
32. Communicates verbally and nonverbally 
33. Produces clear documentation 
34. Written communication is legible 
35. Uses language appropriate to recipient 

VU; PROFES~lO.NAL BEHAVIORS 
36. Collaborates with supervisor 
37. Takes responsibility for professional competence 
38. Responds constructively to feedback 
39. Demonstrates consistent work behaviors 
40. Demonstrates time management 
41. Demonstrates oositive interpersonal skills 
42. Demonstrates respect for diversity 

TOTAL SCORE 

MIDTERM: FINAL: 
Satisfactory Performance .............. 90 and above Pass ............................... 122 points and above 
Unsatisfactory Performance ............ 89 and below No Pass ............................ 121 points and below 

7 
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GLOSSARY 

Client Factors: Those factors that reside within the client and that may 
affect performance in areas of occupation. Client factors i~clud~ 
body functions and body structures 
• body functions (a client factor, including physicat;·sognitive,'psf 
chosocial aspects )-'the physiological functiortof bQdy systems 
(including psychological functions)"(WHO, 2001:p.Hl) .... ·.\ ...... \. 
• body structures-"anatomical J1arts ot the body ~ch as orga,ns, 
limbs and their components [that sl!Rport .. pody functiqn]" (W~O, 
2001, p.1 0) ·.. \ , '".. . ', , \ 
(Occupatior,iat'lnerapV·Qractice frarnewo,~~· Doma[.n and process. 
American pou;na.TbtOtcupationai.Theraey,,.561 606;;639. )5 

Collaborate: To wor~,togetber~ittl a mutual sharing of thoughts and 
ideas (ACOTE GIO${ifily).. · · , 

Competency: Adequate skills and abilities to practice as an entry-level 
occupational therapist or occupational therapy assistant 

Context: Refers to a variety of interrelated conditions within and sur­
rounding the client that influence performance. Contexts include 
cultural, physical, social, personal, spiritual, temporal and virtual. 
(Occupational therapy practice framework: Domain and process. 
American Journal of Occupational Therapy, 56, 606-639)' 

Efficacy: Having the desired influence or outcome (from Neistadt and 
Crepeau, eds. Willard & Spackman's Occupational Therapy, 9th 
edition, 1998) 

© 2002 by the American Occupational Therapy Association, Inc. All rights reserved. 
No part of this evaluation may be reproduced in whole or in part by any means without permission. 
Printed in the United States of America. 
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Entry-level practice: Refer to American Occupational Therapy 
Association (1993). Occupational therapy roles. American Journal 
of Occupational Therapy, 47, 1087-99. 

Evidence-based Practice: "Conscientious, explicit and judicious use 
of current best evidence in making decisions about the care of 
individual patients. The practice of evidence-based [health care] 
means integrating individual clinical expertise with the best avail­
able external clinical evidence from systematic research." (Sackett 
and colleagues, Evidence-based medicine: How to practice and 
teach EBM, 1997, p. 2) (From the Mary Law article "Evidence­
Based Practice: What Can It Mean for ME?''. www.aota.org) 

Occupation: Groups of activities and tasks of everyday life, named, 
organized, and given value and meaning by individuals and a cul­
ture; occupation is everythingpeopre,.do to occupy themselves, 
including looking after th~[IIS'elves,(self-care), enjoying life 
(leisure), and contributing to thE(soci9~c1nd economic fabric of 
their communities (productiyitytthe'dorp)i.in of concern and the 
therapeytiemedium of occupation.~ffierapy. (Townsend, ed., 
1997, EnabliQg Occupation: A"n\ Occ;u':~pnaf!perapy Perspective, 

81) \ \.r ,P 

if*"""_, 

Occupatid{lal P~l'f.or~~;~:,1h~,resu;~,.~f'~ dynamic, interwoven rela-
' tionsh.iP betweeq person§,. environment, and occupation over a 

persoh's lifespan;t!)e aflility to choose, organize, and satisfactorily 
perform meaningful occupations that are culturally defined and 
age appropriate for looking after oneself, enjoying life, and con-

. tripoting to the social and economic fabric of a community. 
(Townsend, ed., 1997, Enabling Occupation: An Occupational 
Therapy Perspective, p.181) 

Occupational Profile: A profile that describes the client's occupational 
history, patterns of daily living, interests, values and needs. 
(Occupational therapy practice framework: Domain and process. 
American Journal of Occupational Therapy, 56, 606-639)5 

Spiritual: (a context) The fundamental orientation of a person's life; 
that which inspires and motivates that individual. (Occupational 
therapy practice framework: Domain and process. American 
Journal of Occupational Therapy, 56, 606-639)5 

Theory: "An organized way of thinking about given phenomena. In 
occupational therapy the phenomenon of concern is occupational 
endeavor. Theory attempts to (1) define and explain the relation­
ships between concepts or ideas related to the phenomenon of 
interest, (2) explain how these relationships can predict behavior 
or events, and (3) suggest ways that the phenomenon can be 
changed or controlled. Occupational therapy theory is concerned 
with four major concepts related to occupational endeavor: per­
son, environment, health, and occupation." (Neistadt and Crepeau, 
eds., Willard & Spackman's Occupational Therapy, 9th ed., 1998, 
p. 521) 
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•n~•® The American 1, , I I' Occu;:at(onal Therapy 
- _ _ - Assoc1atJon, Inc. 

Fieldwork Performance Evaluation 
For The Occupational Therapy Assistant Student 

MSJMR. SIGNATURES: 
NAME; (LAST) (FIRST) (MIDDLE) I HAVE READ THIS REPORT. 

COLLEGE OR UNIVERSITY 
SIGNATURE OF ST UDE~ 

FIELDWORK SETTING: 

NAME OF ORGANIZATION/FACILITY NUMBER OF PERSONS CONlRIBUTlNG TO THIS REPORT 

ADDRESS: (STREET OR PO BOX) 

CITY STATE ?IP SIGNATURE OF RATER #1 

---------'-----····---··----
TYPE OF FIELDINORK PRINT NAMEJCREDENTIALSIPOSITION 

ORDER OF PLACEMENT: J 2 3 4 OUT OF 1 2 3 4 

FROM, 10: 

DATES OF Pt.ACEMENT SIGNATURE OF RATER 112 (IF APPLICABLE) 

NUMBER OF HOURS COMPLETED PRINT NAMEJCREDENTIALS/POSITION 

FINAL SCORE 

PASS: ____ _ NO PASS: ___ _ 

SUMMARY COMMENTS: 
(ADDRESSES STUDENTS CLINICAL COMPETENCE} 
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Fieldwork Performance Evaluation 
For The Occupational Therapy Assistant Student 

This evatualion is a revision of the 1983 American Occupational Therapy 
Association. Inc. Fieldwork Evaluation Form for 1he Occupational 
Therapy Assistant and was produced by a committee of the Commission 
on Education. 

PURPOSE 

The primary purpose or the Fieldwork Performance Evaluation for the 
Occupational Therapy Assistant Student is to measure entry-level com­
petence of the occupational therapy assistant student. The evaluation is 
designed to differentiate the competent student from the incompetent 
student and is not designed to differentiate levels above entry level com­
petence. For further clarification on entry-level competency refer lo the 
Standards or Practice ror Occupational Therapy (1). 

The evaluation is designed to measure the performance of the occupa­
tional therapy process and was not designed to measure the specific 
occupational therapy tasks in isolation. This evaluation reflects the 1998 
Accreditation Council for Occupational Therapy Education Standards 
(2) and !he National Board Im Certification in Occupational Therapy. Inc. 
Practice Analysis results (3). ln additior, th~ evaluation allows sludents 
to evaluate their own strengths an~ challenges in relation to their per­
formance as an ~-cupational therapy assistant. 

USE OF THE FIELDWORK PERFORMANCE. EVALUATION 
FOR THE OCCUPATIONAL T~ER.APY STUDENT 

The Fieldwork Perf~rmaocef~alu~tion is intended to provide the s\udent 
with an accurate asse.?smend,1 pislher competence lor entry-level prac­
tice. Both the student. and- fieldwork educator should recognize that 
growth occurs over time. The midterm and final evaluation scores will 
reflect development of student competency and growth. In order to 
effectively use this evaluation to assess student competence. site­
specific objectives need to be developed. Utilize this evaluation as a 
framework to assist in ensuring that all key performance areas are 
reflected in the site-specific objectives. 

Using this evaluation at midterm and final. it is suggested that the stu­
dent complete a self-evaluation of his/her own performance. During the 
midterm review process, !he student and fieldwork educator should col· 
laboratively develop a plan. which would enable the student to achieve 
entry-level competence by the end of the fieldwork experience. This plan 
should include specific objectives and enabling activities lo be used 
by the student and fieldwork educator in order to achieve the desired 
competence. 

The Fieldwork Educator must contact the Academic Fieldwork 
Coordinator when: 1) a student exhibits unsatisfactory behavior in a 
substantial number of tasks or 2) a student's potential for achieving 
enlfy-level competence by the end ol the affiliation is in question. 

DIRECTIONS FOR RATING STUDENT PERFORMANCE 

• There are 25 performance items. 
• Every item must be scored, using the one to four point rating scale (see 
below). 

• The rating scales should be carefully studied prior lo using this 
evaluation. Definitions of the scales are given at the top of each page. 

• Circle the number that corresponds to the description that best 
describes the student's performance: 

• The ratings for the Ethics and Safety items must be scored al 3 or 
above on the final evaluation for the ~tudent to pass lhe fieldwork 
experience. It the ratings are below 3. cor)linue to complete the 
Fieldwork Performance Evaluation to provide reedback to the student 
on her/his performance. 

• Record midterm and final ratings on tile Performance Rating Summary 
Sheer. .,· 

• Compare overall midterm and final score to the scale below. 

OVERALL MIDTERM SCORE 

Satisfactory Performance ......•....... 54 and above 

Unsatisfactory Pertormance ....•.•.•... 53 and below 

OVERALL FINAL SCORE 

Pass ............................. 70 points and above 
No Pass ........................... 69 points and below 

RATING SCALE FOR STUDENT PERFORMANCE 

4 - Extffds Slandards: Pelformance is highly skiDed and self,iniliated. 
This rating is rarely given and would represent lhe top 5% of ;iU lhe 
students you haw supervised. 

3 - Meets Standards: Performance is consistent wilh entry•level practice. 
This rallng is infrequently given at midterm and is a strong rating al 
final. 

2 - Needs improvement Performance is progressing but slii needs 
improvement for entry-lewl practice. This is a realistic rating of 
perfonnance al midterm. and some ratings of 2 may be reasonable at 
the f111al. 

l - Unsatisfactory: Performance is below standanls and requires 
development for entry-level practice. This rating is given when there is 
a concern about performance. 



RATING SCALE FOR STlIDENT PERFORMANCE 

4 - Exceeds Slandanfs: Performance is highly skilled and self-inKia1ed. 
This rating is rarely given and would represent the lop 5% of all lhe 
slUdents you have supervised. 

3 - Meets Slandanfs: Pelformance is consislenl with entry-level practice. 
This rating is inflequendy given at midterm and is a strong rating al 
fmal. 

2 - Needs improvement: Performance is progressing but still needs 
improvement for entry·level practice. This is a reaflSlic rating of 
performance at midterm, and some ratings of 2 may be reasonable al 
lhefinal. 

1 - Unsatisfactory: Performance is below standards and requires 
dewlopment for enlry·level practice. This rating is given when lhere is 
a concern aboul pe,formance. 

I. FUNDAMENTALS OF PRACTICE: 
All items in this area mus/ /Je scored at a 13 or above on the final 
evaluation in order to pass Reldwork. 

1. Ethics: Adheres consistenlly to the American Occupational 
Therapy Association Code or Ethics (4) and site's policies and 
procedllfes. 

Midterm 2 3 4 

Final l 2 3 4 

2. Safety: Adheres consistently to safety regulations. Anticipates 
potentially hazardous silualions and takes steps to prevent' acci, 
~nls. . 

Midterm 

Final 

1 

1 

2 

2 

3 

3 

3. Safety: Uses ·s~und judgment in regard to safely Qf self and others 
during all fieldwork-related activiti~. ' . . . . 

Midterm 1 2 ~ 4 

Final 2 3 4 

Comments on strengths a~ areas for improvement 

• M"tdtenn 

• Final 
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IL BASIC TENETS OF OCCUPATIONAL THERAPY 

4. Occupational Therapy Philosophy: Clearly communicates the 
values and beflefs of occupational thera~ higltrighling the use of 
occupation lo clients. famifies. signifJCant others. and service 
providers. 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

5. Occupational Therapist/Occupational Therapy Assistant 
Roles: Communicates the roles of the occupational therapist and 
occupational therapy assistant lo clients. families, significant 
others. and service providers. 

Midterm 2 3 4 

Final 2 3 4 

6. Evidenced-based Practice: Makes informed practice decisions 
based on published research and relevant informational resources. 

Midterm 1 2 3 4 

Final 1 2 3 4 

Comments on strengths and areas for i~pro~ent 

• Midte1111 

• Final 



RATING SCALE FOR STUDENT PERFORMANCE 
4 - Exceeds Slandards: Performance is highly skiffed and sell-initiated. 

This rating is rarely given and would represent the top 5% of all !he 
studeDls you have supervised. 

3 - Meets Standards: Performance is consistent with entry-level practice. 
This rating is infrequently given at midterm and is a slrong rating at 
final. 

2 - Needs improvement: Performance is progressing but slil needs 
improvement for entry-level practice. This is a realistic rating of 
performance at midterm, and some ratings or 2 may be reasonable at 
lhe flllal. 

1 - Unsatisfactory: Performance is below standards and requires 
development for entry-level practice. This rating is given when there is 
a concern about performance. 

DI. EVALUATION/SCREENING 
(Includes daily evaluation of intervenlions) 

7. Galhers Data: Under the supervision of and in cooperation w,lh 
!he occupational therapist and/or occupational therapy assistant, 
accurately gathers relevant information regarding a client's occupa­
tions of self care, productivity, leisure, and the factors that support 
and hinder occupational performance. 

Midterm 

Final 1 

2 

2 

3 

3 

4 

4 
8. Administers Assessments: Est~blislles. servicefompetency in 

assessment methods, including)'mt noi'limited to interviews, obser,­
vations, assessment tools, and chart leviews within the conie)(t of 
the service delivery setting. 

Midterm r · 2 ·· .. 3 4 

Final 2 3 4 

9. Interprets: Assists with interpreting assessme01s in relation to the 
client's performanc,e-and goals in collaboration with lhe occupation-
al therapist. • 

Midterm 

final 

2 

2 

3 

3 

4 

4 

10. Reports; Reports results accurately in a clear, concise manner 
that reflects the client's status and goals, 

Midterm 

Final 

1 

1 

2 

2 

3 

3 

4 

4 

11. Establish Goals: Develops client-centered and occupation-based 
goals in collaboration with the occupational therapist 

Midterm 

final 

2 

2 

3 

3 

4 

4 

Comments on strengths and areas for improvement 

•Midterm 

• Final 

IV. INTERVENTION: 

81 

12. Plans Intervention: In coffaboration with the occupational lhera­
pisl, establishes methods, duration and frequency of interventions 
that are client-centered and occupation-based. Intervention plans 
renec1 context of selling. 

Midterm 

Final 

1 

1 

2 

2 

3 

3 

4 

4 

13. Selects Intervention: Selects and sequences relevant interven­
tions that promote the client's abifity to engage in occupations. 

Midterm 

Final 

1 

1 

2 

2 

3 

3 

4 

4 

14. Implements Intervention: Implements occupation-based interven­
tions effectively in collaboration with clients, families, significant 
others, and service providers. 

Midterm 

Final 

1 

1 

2 

2 

3 

3 

4 

4 



15, Activity Analysis: Grades activities lo motivate and chal!enge 
clienlS in order to facilitate progress. 

Midtenn 

Final 

2 

2 

3 

3 

4 

4 

16. Therapeutic Use of Self: Effectively interacts with clients to facili­
tate accomplishment of established goals. 

Midterm 1 2 3 4 

Final 1 2 3 4 

17. Modmes Intervention Plan: Monitors the client's status in order lo 
update, change, or terminate the intervention plan in collaboration 
with the occupational therapist. 

Midterm 

Final 

1 2 

2 

3 

3 

4 

4 

Comments on strenglhsa!)d areas for·imp~ovemenl 
.. > 

•Midtenn 

• Final 
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V. COMMUNICATION 

18. Verbal/Nonverbal Communication: Clearly and effectively com­
municates verbally and nonverbally.with clients, (amities, significant 
others. colleagues, service providers, and the public. 

Midterm 1 2 3 4 

Final 2 3 4 

19. Written Communication: Produces clear and accurate documen­
tation acc6!ding to site requirements. All writing is legible, using 
proper spcHing. punctuation; and grammar. 

· Midterm 

Final 

2 

2 

3 

3 

4 

4 

Comments on strengths and areas for improvement 

• Midterm 

• Final 



RATING SCALE FOR STUDENT PERFORMANCE 

4 - Exceeds Standards: Performance is highly skiDed and self- initiated. 
This rating is rarely given and would represent the lop 5% of all the 
slUdents you have supervised. 

3 - Meets Stmdanfs: Performance is consistent with entry-level practice. 
This rating is infrequently given at midterm and is a strong rating at 
final. 

2 - Needs improvemen1: Performance is progressing but stiff needs 
improvement for entry-level practice. This is a realistic rating of 
performance at midterm, and some ratings of 2 may be reasonable at 
the final. 

1 - Unsatisfactory: Performance is below standards and requires 
development for entry-level praclice. This rating is given when there is 
a concern abOut performance. 

VI. PROFESSIONAL BEHAVIORS 

20. Self-Responsibility: Takes responsibility for allaining professional 
competence by seeking out learning opportunities and interactions 
with supervisor(s) and others. 

Midterm 1 2 3 4 

Final 2 3 4 

21. Responds to Feedback: Responds constructively to feedback .. 

Midterm 

Final 

1 

1 . 

2 

2 

3 

3 

4 

4. 

22. Work Behaviors: Denionslrales consistent work behaviors includ­
ing inftialive. pr~paredness. dependability, and work site mainte­
nance. 

Midterm 

Final 

1 

1 

2 

2 . 

3 

3 

4 

4 

23. Time Management: Demonstrates effective lime management. 

Midterm 2 3 4 

Final 2 3 4 

24. Interpersonal Skills: Demonstrates positive interpersonal skills 
including but no! limited lo cooperation, Hexibility. tact. and 
empathy. 

Midterm 

Final 

2 

2 

3 

3 

4 

4 

25. Cultural Competence: Demonstrates respect ror diversity factors 
of others including but not limited to socio-culiural, socioeconomic, 
spiribJal. and lifestyle choices. 

Midterm 1 2 3 4 

Final 2 3 4 

Comments on strengths and areas for improvement 

• Midtenn 

• Final 
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PERFORMANCE RATING SUMMARY SHEET 

-···· 
Perfol 
I.FU 

111111(:1 Rems 
NDAMENTALS OF PRACTICE 
1. Ethics 
2. Safety (adheres) 
3. Sarety (judgement) 

IC TENETS OF OCCUPATIONAL THERAPY II.BAS 
4. OT philosoeh~ 
5. OT/OTA roles 
&. Evidenced-base practice 

Midtllfm Ratings Final Ratings 

-
·-··---- -·-··-----·· 

----···-------

Ill.~ N.UATIONISCREENING (includes daily evaluation of interventions) 
7. Gathers data .. -· 
8. Administers assessments 
9. lnterprels 
10. Reports ··-----·-
11. Establishes goals 

IV.INT ERVENTION 
12. Plans intervention 
13. Selecls intervention ... 
14. Implements intervention 
15. Activity analysis 
16, Ther!!!!ulic use o( self 
17. Modifies intervention plan 

NICATION V.COMMU 
18. Verbal/Nonverbal communicafon 
19. Written communication ' 
OFESSIONAL BEHAVIORS VLPR 

20. Self-respons~liiy . ~- . ,•" 
21.Respondslo(eedfuick 
22. Work behaviors. 
23. Time managemeni 
24. lnlerpersonal skills 
25. Cultural competence'.,. 

TOTAL SCORE 

MIDTERM: 
Satisfactory Performance ••••.•......•• 54 and above 
Unsatisfactory Performance ••••.••.•••• 53 and below 

/ 

.. 

' 

·' 

···- ·-· ··-

. _ _,,. . ·---.. -~-- ...... --. 
.·· ·. .• ··---

! 

I 
- ------~ 

····--------
--

\ 

~-.. - ···-·-···---
I 

----+---------

----+-···--··--····--· --·--- ·---

FINAL: 
Pass ............................. 70 points and above 
No Pass ••.....••.•..•••..••••.... 69 points and below 
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GLOSSARY 

Activity Analysis: "A way of thinking used to understand aclrvities, the 
perlormance components to do tpem_ and the cultural meanings' 
typically a~crib~d to them.· (Neistadt·and Crepeau •• 1998;' Willard 
and Spackman's Occup!tiona/ Therapy. 9th edition; p. 135) 

Code of Ethics: refer to www.aota,org/geperal/coe.asp 

Collaborate: To work together with a mutual sharing of thoughts and 
ideas. (ACOTE Glossary) 

Competency: adequate skills and abilities to practice as an entry level 
occupalional therapist or occupational therapy assistant 

o 2002 by the American Octupalional Therapy Association. Inc. An rights resef'Jed. 
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Entry-level practice: refer lo American Occupational Therapy 
Association. (1993). Occupational therapy roles. American Journal 
of Occupational Therapy, 47. 1087-99. 

Evidence-based Practice: ·conscientious, explicit and judicious use of 
current best evidence in making decisions about the care of indi­
vidual patients. The practice of evidence-based (health care] 
means inlegraling individual c!ini~?l expertise with the best avail­
able external clinical evidence fror11 syslemalic research". (Sackett 
and colleagues, Evidence-based medicine: How lo practice and 
leach EBM. 1997, p.2) (from the Mary Law article ·Evidence­
Based Practice: What Can It Mean for ME?-found online at 
www.aota.org} 

Occupation: Groups of activities and tasks of everyday life, named, 
organized and given value and meantng by individuals and a cul­
ture; occupation is everything people do to occupy themselves, 
inclt1dlng looking after themselves (sen-care}, enjoying life 
(leisure), and contributing to !he social and economic fabric of 
their communities (productivity); the domain of concern and !he 
therapeutic medium of occupational therapy. (Townsend. editor, 
1997, Enabling Occupation: An Occupational Therapy Perspective. 
p.181) 

Occupational Performance: The result of a dynamic, interwoven rela­
tionship between persons. environment and occupation ove1 a 
person's lifespan; the ability to choose. organize. and satisfactorily 
perform meaningful occupations that are culturally defined and 
age appropriate lor looking after oneself, enjoying tife, and con­
tributing to lhe social and economic rabric or a community. 
(Townsend, editor, 1997, Enabling Occupation: An Occupational 
Therapy Perspective, p.181) 

Spiritual: (a context)-lhe fundamental orientation of a person's life; 
!hat which inspires and motivates that individual. (Occupational 
therapy practice framework: Domain and process. American 
Journal of Occupational Therapy, 56, 606-639.} (5) 

No part of this evarualiun may be repmduced in whole or in par1 by any means without permission. 

Prlnled in Ille United Slates of America. 



AOTA Fieldwork Performance Evaluation 
Topics 

FWPE ITEM Site Specific 
Objective 

1. Adheres to ethics: 
Adheres consistently to the 

AOTA Code of Ethics and site's 
policies and procedures 

including when relevant, those 
related to human subject 

research. 

2. Adheres to safety 
regulations: Adheres 
consistently to safety 
regulations. Anticipates 
potentially hazardous 
situations and takes steps 
to prevent accidents. 

3. Uses judgment in safety: 

Uses sound judgment in regard 
to safety of self and others 
during all fieldwork-related 

activities. 
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Creating Congruence Between Identities 
as a Fieldwork Educator and a Practitioner 

• Patricia Stutz-Tanenbaum, MS, OTR, and 
Barbara Hooper, PhD, OTR, FAOTA 

When we, the authors, first became fieldwork educa­
tors, we identified ourselves primarily as occupational 
therapy practilioners who, secondarily, "took" Level I 

and Level II fieldwork students. Identifying ourselves primarily as 
practitioners over educators shaped what we imagined we were 
supposed to do when we "took" students. We were supposed lo 
share our expertise in our particular practice area; demonstrate 
how to perform certain procedures; and observe, assess, and give 
feedback as students applied the knowledge they received from 
their academic education. But the more students we took, the 
more we came to see that being practitioners did not fully prepare 
us for being educators. We found that we increasingly wanted 
to become as knowledgeable about how to design good learning 
experiences as we were about occupational therapy; thus, new 
professional identities as educators began to emerge. Assuming 
stronger identities as educators reshaped what we imagined we 
were supposed to do with students. We weren't necessarily sup­
posed to make students competent in our skills. but rather create 
learning experiences that nurtured their skills, knowledge, and 
expertise. 

Similar to our experience, Abreu (2006) described a portion of 
her career development as "a tale of two loves-clinician and edu­
cator" (p. 598). She created congruence betl-veen her two loves and 
discovered how each informed and changed how she performed the 
other. Peloquin (2006) also created congruence betlveen her identi­
ties as an occupational therapy educator and a practitioner, stating 
"the best of my teaching has been like occupational therapy. And 
the best of occupational therapy [with clients] has felt like collab­
orative learning" (p. 239). 

Most fieldwork educators wear at least two hats-lhc hat of 
being an practitioner and the hat of being a fieldwork educator. 
Sometimes, however, a fieldwork educator may nahlfally identify 
himself or herself more strongly as a practitioner Lhan as an educa­
tor. Consequently, neither students nor fieldwork educators benefit 
as fully as they might from the student-educator relationship in the 
practice environment. 

In this article, we propose that assuming a stronger identity as 
an educator can help fieldwork educators integrate multiple dimen­
sions of the role and more fully engage studenLs in deep personal 
and professional learning. 

"SupeNising" the Fieldwork Student: How and Who 

Fieldwork education has been described as "supervising students." 
Supcrvisinx is defined as "a critical watching and directing" (lvferriam­
Webster Online, n.d.). In occupational therapy, supervising students 
has involved directing them through increasingly more responsibil­
ity for clients over time. Fieldwork supervisors observe, assess, and 
give feedback based on the student's competence with clients and 
related duties, such as documentation, time management, and pro­
fessional communication (Crist, 1986). Supe1visors are also expected 
to understand and implement well-designed teaching and learning 
experiences (American Occupational Therapy Association [AOTA], 
1997; American Occupational Therapy Foundation, 2001; Costa, 
2004, 2007). Yet the role of "supervisor" typically is not associated 
with applying instructional design principles to create powerful 
learning experiences. Thus, framing the role as "supervisor" can 
occlude from view the important dimension of intentional, system­
atic learning design. 

rn addition, the key questions we ask about the role can occlude 
from vie'\,· the importance of instructional design principles in plan­
ning the fieldwork experience. The question most commonly asked in 
becoming a fieldwork educator is, "How?" (Palmer, 1998). How do we 
effectively supervise students? What methods, techniques, and skills 
are considered effective in clinical supervision? (e.g., AOTA, 1997; 
Christie, Joyce, & Moeller, 1985; Costa, 2007; Herkt, 2005; llott, 1995; 
Johnson, Haynes, & Oppennann, 2007; f.:autzmann, 1990; Quilligan, 
2007). Of course, how to effectively supervise students is a very 
important question. But if "how" is presented as the primary ques­
tion, it can overshadow the equally important, "v\lho?" \\lho is the 
self that supenises sh1dents? If one's practitioner-self is the sole super­
visor, then his or her knowledge and expertise in a particular practice 
area ,1,ill be the central guiding force in the learning experience. If the 
educator-self and the practitioner-self are equally robust, then knowl­
edge and expertise in instructional design will gain prominence. 

Asking lhe "who" queslion (i.e., Who is the self that super­
vises students?) could help to address the disconnect that some 
supervisors experience between being a practitioner and being a 
fieldwork educator. Practitioners sometimes experience a disassocia­
tion between the roles. not because they lack skills in how to be a 
supervisor, but because they have not formed a sense of self as an 
educator who is fully integratetl with a sense of self as a practitioner 
(Costa, 2007; Higgs & McAllister, 2005). Consequently, they may 
nol have integrated strong instructional design into their role as 
much as they have integrated strong supervision skills. 
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Knowledge of Subject Matter; 

Expertise as Practitioner 

Management/Administration 

Skills 

Interaction with Fieldwork 

Students 

Designing Learning 

Experiences using 

Instructional Design Processes 

ff 
Situational Factors in the Learning Environment/Practice Setting 

Figure 1. Four elements of quality learning experiences. 
Note. Modified from Fink (2003). 

Identity and Instructional Design 
in Fieldwork Education 

According to Fink (2003), instructional design involves a dynamic 
interaction among four elements: (a) knowledge of the subject 
matter, (b) interaction with students, (c) management and admin­
istration skills, and (dJ skills in designing learning experiences 
(see Figure 1). The degree to which all four elements are done 
well determines the quality of the student's learning experience. 
However, the degree to which all four elements are done well can 
hinge on how a practitioner sees himself or herself-as practitio­
ner, as educator, or as both (Fink. 2003). For example, therapists 
whose primary identity rests in being a practitioner may not have 
in "iew the element of designing intentional learning expe1iences. 
They may have in view knowledge of the subject matter (e.g. pass­
ing on knowledge and expe1tise, assessing student performance in 
light of that knowledge and expertise), interaction with students 
(e.g. communicating clearly, giving feedback, observing, sup­
porting), and management/administration skills (e.g. completing 
the fieldwork perfonnance evaluation). From this view, which is 
focused on three of Fink's four elements, a learning experience is 
considered positive if the practitioner has a high degree of compe­
tence and has been able to communicate that competence well to 
the student (Fink, 2003). In such a scenario, a focused identity as 
a practitioner can keep the supervisor from seeing and attending 
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carefully to the fourth element of quality learning: designing learn­
ing experiences. 

When an identity as educator emerges, it pro\<ides "an impor­
tant central figure in a self-narrative or life story that provides 
coherence and meaning for eve1yday events" (Christiansen, 1999, 
p. 550). [n addition to being a practitioner, an educator begins to 
see more clearly and adopts more consciously the previously under­
regarded element of designing learning experiences. 

Applying Instructional Design Principles 
to Fieldwork Education 

As an identity as educator emerges, the supervisor may reinterpret 
the fieldwork placement as a "course" taught in the context of the 
practice setting and apply course design principles when anticipat­
ing a student. The steps of good course design include many com­
ponents typically found in a fieldwork experience; however, one 
key difference is the upfront, intentional deliberation and design of 
the learning goals, the learning activities to meet the learning goals, 
and the plan for assessment and feedback. 

Student learning goals go beyond the goals received from the 
academic program. The learning goals are site specific, building on 
the fieldwork educator's dreams for where this particular student will 
be at the end of this particular placement, given all the opportunities 
the setting offers, and the student's own dreams and learning styles. 
Table 1 on page 3 presents six areas of learning from which goals can 
be crafted. Deeper learning occurs when all six areas are covered (Fink, 
2003). For example, a goal reflecting the human dimension in Table 1 
might be as follows: "Student will demonstrate effective interview 
skills in order to establish the client's and family's occupational inter­
ests and priorities." A goal reflecting the Integration dimension in 
Table 1 might be as follows: "Student will demonstrate narrative, pro­
cedural, and pragmatic reasoning while performing assessment and 
interventions and concurrently interacting with clients and families." 

The next step of selecting learning activities may seem redundant. 
Aren't the learning activities built into the everyday activities of the 
setting and based on the role of occupational therapy at the site? Yes, 
the setting provides opportunities for direct observation and real doing 
in an authentic practice context. A practitioner identity may lead one 
to focus on the current caseload and to assigning clients to the student 
that are believed to produce optimum learning. However, an educator 
identity expands that perspective somewhat. Educators intentionally 
will augment students' experiences .-vith clients by asking them: 
1. What information and data will you need to prepare for, or to 

process what happened in, experience X? The student decides 
and obtains the information through readings, talking to peo­
ple, searching the Internet, and reviewing course materials. 

2. ·what indirect experiences will help you to prepare for the real 
experience of X? The student decides what combination of indi­
rect experiences, such as role plays, simulations, case studies, 
and observations, might h~lp to prepare for a direct experience. 

3. Wl1at do you anticipate will happen, or what do you think 
happened, during experience X? The student may verbally pro­
cess anticipations or what happened. He or she also may ·write 
a 1-minute response on his or her anticipation or perception of 
the experience. 

4. As a follow-up, what did you learn from experience X? How did 
ha\<ing the experience change what the student knows, how the 
student feels, what the student cares about, and the student's self­
perception as an emerging occupational therapy practitioner? 

The selected learning activities should be sequenced carefully and 
plugged into a weekly schedule (Fink. 2003). With time, the plan is 
.individualized to the student's needs. 

Fieldwork assessment strategies often include observing the 
student's performance, having the student complete a weekly 
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Table I. Taxonomy of Goal Areas To 
Promote Significant Learning 

Term 

Application 

Definition 

Clinical reasoning, assessment, intervention, 
communicatiofl, use of self, and management 
skills that need to be applied. 

Caring Developing new feelings, interests, and values that 
support client-centered1 e"idence-based, and 
occupation-centered praclis...·e. 

Foundational knowledge Infonnation and ideas that need to be remembered 
and understood. 

Human dimension Leaming about self and others that enable the 
student to be more effective (abilities, limits, 
potentials, assumptions, feelings, responses, etc.) 

Integration Ideas, perspectives, people, resources, and skills that 
need to be combined to du a task well. 

learning to learn Insights and skills that will enable the student to 
keep learning over the course of his or her career 

Note. Modified from Fink (20031. 

self-assessment on his or her progress, and conducting a weekly 
review of learning goals. The educator assesses learning by how 
the depth and breadth of the student's approach to clients grows 
with time. The educator's criteria for critical appraisal are based on 
how closely the student's performance resembles client-centered, 
evidenced-based, and occupation-centered practice rooted in cur­
rent discourse in the profession. 

Strengthening an Educator Identity 

Identity is not a fixed state. Rather, individuals possess multiple 
identities that change over time through experiences and by how 
we ascribe meaning to those experiences. Identities can be devel­
oped through social engagement, emotional awareness, and a pro­
cess of "selfing" to actively tie together the roles of practitioner and 
educator (Christiansen, 1999; McAdams, 1996; Peloquin, 2006). 

Get Involved With a Supportive Group 

According to Christiansen (1999), "identity is an overarching con­
cept that shapes and is shaped by our relationship with others" 
(p. 548). Thus, we gain an identily through identification v.ith oth­
ers in a social group. However, Abreu 12006) noted that there are 
at least two modes by which our social engagements can shape our 
identities. One mode is through those whom we consider to be men­
tors, and the second is through those whom we consider to be our 
"symbolic others" (p. 596). Mentors are those groups and individu­
als who reflect to us who we hope to become. We all remember the 
exceptional educator to whom we listened with captivated attention 
to every word, and followed every therapeutic footstep awe-inspired 
by his or her magical way and eloquence. Symbolic others are groups 
or individuals with whom we do not identify (Abreu, 2006). They 
teach us through negative example how we do not want to be. We 
remember acutely the fieldwork educator intent on intimidation 
over collaboration. Mentors and symbolic others for fieldwork edu­
cators can be found among students, other fieldwork educators, past 
teachers, clients, and authors who write about fieldwork education 
and learning. Higgs and McAllister (2005) suggested that clinical edu­
cators regularly come together to share educational stories, including 
stories of mentors and ~ymbolic others. Sharing educational stories 
and peer support can help to strengthen one's identity as educator. 

Attend to Emotional Responses 

Emerging identities also can be detected by paying careful attention 
to our internal responses as we go through experiences with students 
and clients. V.'hyte (2001) proposed that "paying close attention to 
an astonishing world and the way ead1 of us is made differently and 
uniquely for that world" results in self-knowledge that can create 

coherence between one's self and one's work (as cited in Peloquin, 
2006, p. 236). We learn from our flashes of joy, anger, exasperation, 
and elation-all of which will be part of the fabric of feeling rightly 
related to educating students. Journals, meditation, and mindfulness 
can be tools to help 'With attending to emotional responses. 

Tie the Roles Together 

"Selfing" is a process by which we unify, integrate, and synthesize 
the various strands of our lives, such as the strand of educator and 
the strand uf practitioner (Peloquin, 2006). Peloquin recommended 
tracing each strand backward in time, exploring how it emerged, 
became expressed over time, and still calls today. Selfing is similar 
to what Higgs and McAlister (2005) described as the process of cre­
ating "dynamic self-congruence" (p. 164) or living out who we are 
through what we do. Self-congruence, or a sense of self as educator, 
can be created by shared discussions, rol.e playing, journaling, and 
videotaping experiences with students. 

Opportunities To Develop a Stronger Identity 
as Educator 

Academic programs, fieldwork education consortia, and fieldwork 
sites where there is a cluster of fieldwork educators can support the 
building of social networks. Also, for the first time in the history of 
occupational therapy, there is a voluntary, nation\\ide training pro­
gram promoting the role of fieldwork educators. Regional trainers 
for the Fieldwork Educators Credentialing Program will offer work­
shops across the country and provide opportunities for educator 
communities to network and share their wisdom and experience. 
Watch for details about upcoming workshops in OT Practice. The 
new OT Connections Web site (www.otconnections.org) is another 
resource for netvvorking, 

Summary 

This article explored how an identity as educator can help fieldwork 
educators integrate multiple dimensions of their role and more fully 
engage students in deep personal and professional learning. Overall, 
an identity as educator e.xpands the clinical supervisor role to include 
designing learning experiences through which the student learns to care 
deeply about clients, be more aware of self, use evidence, stay tightly 
honed on the ocrnpational needs of clients, engage in lifelong learn­
ing, and become an active member of the larger professional society. 

The 2007 AUTA Ad Hoc Committee to Explore and Develop 
Resources for OT Fieldwork Educators concluded that "fieldwork 
education is a primary driver in transforming our current prac­
tice into meeting the 2017 Centennial Vision" (Commission on 
Education, p. 14). The committee named 2007 to 2017 as the 
"Decade of Fieldwork." We will shape identities as fieldwork educa­
tors through the meaning we ascribe to nurturing future occupa­
tional therapy practitioners. • 
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